Primary Sources in Historical Research

In historiography, primary sources are distinguished from secondary sources inasmuch as they provide the reader with the words of the witnesses, or first recorders of an event. Primary sources are manuscripts, letters, diary entries and newspapers. Such sources are searched by historians, and can normally be found in the private papers of deceased individuals. But these papers, letters, diaries, wills and manuscripts are usually generated by elite groups, not by the working or middle classes in any society.

Hand written documents, such as letters, can be discounted because of the inherent difficulty in analyzing and interpreting the subject matter. Hand writing can be difficult to decipher, and often the reader of old letters has no context. However, during the 1840s a newspaper published by and for mill girls, the Lowell Offering, published letters, from the relatively well-educated daughters of Yankee farmers. The Offering provides an insight to life for the Yankee mill girls who populated Massachusett’s early cotton mill, and can provide an ideal example of life in an antebellum, New England cotton mill. 

For the purpose of this project, the best and most easily available form of primary source materials are newspapers. Most town libraries carry microfilm records of local newspapers. Teachers can supervise small groups of students in reading old newspapers, or search the newspapers themselves to prepare suitable material for class projects. Old newspapers provide students with an understanding and feeling of their community's history. These microfilmed newspapers are easily photocopied, and provide a plethora of information on old buildings, local worthies and social events. The advertisements are an excellent provider of social history.

Manuscripts and documents that relate to community history can be obtained by students from their families, and include naturalization papers, birth, death and marriage certificates. These documents, along with gravestone inscriptions, are widely used by genealogists to trace family history. Land, probate and census records can be found in the local town hall. For more ambitious projects to locate specific primary source documents, refer to Philip M. Hamer, ed., A Guide to Archives and Manuscripts (New Haven, 1961); The National Union Catalog of Manuscript Collections, and the National Inventory of Documentary Sources.
In avoiding the natural bias of primary sources towards successful business people and politician, oral history has developed into a primary resource of historical information, which documents the usually unrecorded lives of everyday Americans. However, historians’ reliance upon the written word is reflected in the fact that most taped oral history interviews are transcribed and cataloged as standard documents. 

© Thomas R. Beardsley, 1999.
PRIMARY SOURCES

OBJECTIVES:

•Students will be able to list up to six primary historical resources and 
  explain how they would be used in research

• Students will understand the difference between primary resources and 
  secondary and other historical writings.

•Students will demonstrate the difference between an autobiography and a 
  biography through an expository writing piece and an interview of a 
  classmate.


Note to Teachers:

•
Talk about how historians get their information.  Focus on the era you are currently studying.  Where would historians look for information that would be closest to the “truth?”  For example, if you are talking about the Civil War and wanted to know how a given battle was fought, what would give you the most accurate, unbiased information?  (Photographs, newspaper articles, diaries, casualty figures, etc.)  Is it possible to get unbiased information?  Sticking to the question of the Civil War, if you asked a Union soldier and a Confederate soldier about the outcome of the war, they would probably give you stories from two very different points of view.  By going to primary sources for information, you get as close as possible to accurate information, but colored by the point of view of that source.  

•
Brainstorm list of sources and what information can be gotten from them.  Compare the list compiled by the class with that on the Primary Source worksheet which follows.  You can show students examples of primary sources, copies of which are included in this curriculum guide.  You can also have students bring in their own examples.

•
You may use the following worksheets and lessons in any order that seems appropriate.  This is also a good time to begin the interview process by having students interview a classmate and write their biography based on the interview.  They can also write their own autobiography and compare it with their partner’s biographical sketch.  This activity can then lead into the reading excerpts from the autobiography of Harriet Hanson Robinson and the fictional story, Bobbin Girl, which was written based on her autobiography.

Select List of Possible Primary Historical Sources:

autobiographies


letters


newspaper articles


obituaries

epitaphs


original documents from state/national archives


census records


town records

naturalization papers



immigration records


diaries

court records and other legal documents


tax records


maps


deeds to property

household artifacts



photographs



architecture


Have students arrange the documents above in alphabetical order.

Historical Vocabulary  

 Name:_____________________

 Date: ____________________

Match at least one definition or question from the right-hand column to an item in the left-hand column.  You will get credit if you match at least one.  Often, there will be more than one correct answer.  Can you find them all?

DIARIES•




•Court Verdicts

CENSUS•




•a National Survey every ten 

LETTERS•
     



   years of who lives where 

TOWN HALL•
      


   and their employment

AUTOBIOGRAPHY•


•Tax paid for property

COURT HOUSE RECORDS •

•Birth and Death Certificates

TAX RECORDS•



•Who owns this house?

LIBRARY•




•Personal Correspondence

NEWSPAPER•



•Pen Pals

SHETUCKET•



•Maps

THREAD MILL•



•Obituaries

QUINEBAUG•



•What happened July 10, 1867?

PHOTOGRAPHS•



•Rivers in Northeast Connecticut

ORAL HISTORY•



•Household Artifacts

IMMIGRATION RECORDS•

•Spinning Machinery








•What did a mill girl do every day?








•Legal Records








•Recording of someone telling about 








their life








•What did people wear 100 years ago?








•When was Captain Kidd hanged?








              •When did your ancestors come to 
                                                     the USA?

Historical Wordsearch
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DIARIES
CENSUS
ORAL HISTORY     
LETTERS
TOWN HALL
AUTOBIOGRAPHY
JOURNALS
LEGAL RECORDS
TAX RECORD

NEWSPAPER
SHETUCKET
THREAD MILL   QUINEBAUG    WATERSHED

Find the words listed above in the puzzle.  They can be found diagonally, up, down or across, backwards or forwards.  Check them off as you find them.  Good luck, historians!

Primary Sources: Census Data


In the year 2000, the national census was taken again, as it is every ten years.   Information gathered includes population, immigration status, number of households with children, number of children per household, income, marital status, age, occupation, cultural heritage, etc.  This information is extremely important as it is used to determine voting districts; how local, state and federal funds are allocated; and many other things.  The information is confidential in that names are not released with the data.  But the statistics included are public documents referred to by researchers in many fields of study.  



Census data is a primary source that is frequently referred to by a wide variety of writers, from historians to newspaper reporters.  This lesson is meant to introduce students to some of the uses of census data.

OBJECTIVES: 


• Introduce students to the concept of census taking and the data 

     which it includes


• Students will learn how to use the data in a census chart to make 

     comparative bar graphs.


• Students will learn to infer information from the census statistics.

PROCESS:

1)
Have students look at the document, “New England Towns: Their 

                                  
Establishment”.  Have them locate the year their town was established on the 

chart.  Find the dates that adjoining towns were established.

2)
Look at the document, “Northeastern Connecticut Towns: Census Data from 
1790 to 1990.”  Why are there no census figures in the early years on the chart 
for several towns?  Which years are blank for which towns?  Why?  Which 

town has the largest population in 1790? in 1990?  Smallest population in


1790? In 1990?

3)
Have students design and make a line graph of the census figures for their 

own town.  When was the largest population?  When was the smallest?  Can 

you think of any reasons for these changes?  What events were going on at 

the times of highest and lowest population? Why do you think people might 

have moved into/out of town during those years?

4)
Have students design and make a double bar graph showing the population of their town compared to one other town of their choice.  Use the years from 1900-1990 at 10-year intervals.

5)
Have students make a quadruple bar graph of the population of their town 

and three surrounding towns.  Only show entries for 1790, 1890 and 1990.  

This could be a whole class activity using the board.

EXTENSION:  MAKING A HUMAN BAR GRAPH

Using the quadruple bar graph above as your resource, have students use their bodies to interpret the graph.
1) 
Divide students into four groups.  Each group represents a town on the 

quadruple bar graph.  Have each group choose a different color to represent 

their town.

2)
Designate one person in each group as a facilitator to help make sure that all 

students are being heard in the discussion.

3)
As a class, decide on a unit of measure for your population graphs.  They will 

be using the height of their bodies to represent population on the bar graph. 

(1 in. = 100 people, for example, or 1 foot= 5,000 people.  Hint: the tallest 

person could represent the year in the town with the highest 



population and then smaller divisions could be determined).

4)
Three of the students in each group are assigned the population from one of 

the three years (1790, 1890 or 1990) from the bar graph.  Give each of these 

students  a piece of construction paper in the color their town has chosen.  On 
this paper they write the population figure from the year they represent.  

This number must be written big enough so that all the students in the room 

can see and read it. 

5)
Each person with a piece of construction paper represents a bar on the graph.  
Students in the group without construction paper get to decide how the 

human bars should arrange themselves to correctly interpret the town’s 

population changes.  

(Several ways this might be done: students could decide who represents which year based on the relative heights of the students.  Or the class could make a “ruler” on the chalkboard or using oak tag to indicate even increments for population.  Students would stand, kneel, crouch, etc., accordingly.  Let students come up with their own interpretive rules.  Remind them that they may have to hold their positions for a few minutes, so they should choose one that is moderately comfortable.)


6)
Each “town” demonstrates their human bar graph to the class, one at a time.  

Suggestions for improvement can be made by the class to 
make it more 

“readable”.   Discuss the ways in which a bar graph could be used.  Do these 

human graphs meet those needs? 

7) 
Combine the town graphs to make the quadruple bar graph.  (This requires 

that all four towns have initially agreed on the same method of measuring 

their bars.)

8) 
Have the observing group see if they can answer some of the following 

population figure questions while looking at the human graph. 



•  In each year, which town had the highest population?  



•  Which had the lowest population? 



•   Did any of the towns decrease in population over the course 




of the graph? 



•  Did any increase?  



•  Any ideas for why these changes occurred?
Establishment Dates/Name Origins of Some N.E. Connecticut Towns


YEAR 
PARENT

TOWN
EST’D
TOWN
ORIGINS OF NAMES

Ashford
1714
-------------
probably from Ashford in Kent, England

Brooklyn
1786
Pomfret




Canterbury
from “brook line” (the Quinebaug)

Canterbury
1703
Plainfield
from Canterbury in Kent, England

Chaplin
1822
Windham



Hampton



Mansfield
from its deacon, Benjamin Chaplin

Coventry
1712
-------------
from Coventry in Warwickshire, England

Eastford
1847
Ashford
named as east parish of Ashford

Franklin
1786

Griswold
1815

Hampton
1786
Windham



Pomfret



Brooklyn



Canterbury




Mansfield
from Hampton in Middlesex, England

Killingly
1708
-------------
from Killingly manor near Pontefract,




Yorkshire, England

Lebanon
1700
-------------
First town in state with a biblical name

Lisbon
1786

Mansfield
1702
Windham
from Major Moses Mansfield

Norwich
1659
-------------
from Norwich in England

Plainfield
1699
-------------
name descriptive

Pomfret
1713
-------------
from Pontefract in Yorkshire, England

Preston
1687

Putnam
1855
Thompson



Pomfret
from Israel Putnam



Killingly

Scotland
1857
Windham
named by first settler, Magoon, a Scot

Sprague
1861


Sterling
1794
Voluntown
from Dr. Sterling, a resident

Thompson
1785
Killingly
from its chief owner, Sir Robert Thompson

Voluntown
1721
-------------

Windham
1692
-------------
from Windham in Sussex, England, or from 




Wymondham in Norfolk, England

Woodstock
1686
-------------
part of Massachusetts until 1749,




from Woodstock in Oxfordshire, England

Sources: Mills and Meadows: A Pictorial History of Northeast Connecticut, by Bruce Stave and Michele Palmer, The Donning Company, Pub.

 “Connecticut Towns and Their Establishment,” compiled by Ann P. Barry, Senior Reference Librarian, Archives, History and Genealogy Unit, Connecticut State Library, GS74-1985 Connecticut State Register and Manual, 1997, PP. 605-611

PRIMARY SOURCES:  Letters

The Letters of Lois and Nathan Peters
Have students read the six letters written in 1775 between Lois Peters and her husband, minuteman Nathan Peters.  The Peters’ lived in Preston, Connecticut, at the time the Revolutionary War broke out.  Nathan Peters left Preston to fight with General Israel Putnam at the Battle of Bunker Hill.  Nathan Peters was a saddle maker and when he left to fight, the business, as well as all the farm work and housekeeping fell to his wife, Lois.  In this era, women were not allowed to collect their husbands’ debts, which made it hard for the Peters to get along financially while Nathan was away.

After the summer of Bunker Hill, the Patriot army was in fairly bad straits.  Most of the soldiers were no more than farmers with blunderbusses and very little training or experience in the art of warfare.  So after their initial tour of duty was up, thousands returned to their families and farms leaving the officers with far too few fighters for a plausible army.  It seems that Nathan Peters is one of those who at least considered signing on for the winter months in the army for more pay, much to his wife’s apparent dismay.  

After students have read the Peters’ letters and Mr. Beardsley’s introduction to their correspondence, the following discussion questions might be useful:

• Why does Lois Peters constantly ask for money from her husband?

•  How long does it take for Lois’s letters to reach Nathan in Roxbury? 

     (Boston).  How long would it take today?

•  How far is it from Boston to Preston, CT? 

•  Why can’t Lois collect the debts owed to her?  Could she today?

•  Why is money reckoned in pounds and not dollars?

Have students listen to the recording of the song, “Lois and Nathan Peters”.  Have them compare the lyrics to the actual letters.

EXTENSIONS:
•  Have students underline the pieces in the letters that have been used in the song.  What information was not used that you think should have been used?  Write your own verse for the song, either as Lois or as Nathan.

•  Have students look at the punctuation and capitalization in the letters.  Have them “correct” the punctuation according to modern rules.  Why has writing changed so over the years?

• Write a response from Nathan Peters to Lois’ last letter.  Does he decide to stay and fight or return home?  Why?  Then write Lois’ response to him.
• Have students read more about General Putnam.  David Phillips’ book, Legendary Connecticut, has several good apocryphal tales about the general which 

could be read aloud to the class.  Point out that these stories are neither primary nor secondary accounts, but the re-telling of stories passed down about Putnam.

•Listen to the recording of the song, “Brave Old Put”.  Have students list adjectives which describe Putnam based on the song lyrics.  What kind of a leader do you think he was? What effect do you think Putnam’s personality had on Nathan Peters’ decision to stay and fight or to go home to his wife?  [NOTE: I don’t know what Peters actually decided to do ...]

• Read other historical letters that have later been published.  There are many books available with letters from the Civil War era, the California gold rush, the Oregon Trail, prairie pioneers and much more.  How does the daily life they paint compare with textbook discussions of the events?  If you read letters from British soldiers who fought at Bunker Hill, how might they be different from Nathan Peters’s letters because of their differing points of view?

•  The lyrics to the song, “Prudence Crandall” on the Songs of the Heritage Corridor CD, are based on several letters written by Prudence Crandall later in her life.  Partial text of the original letters can be found in the biography of Prudence Crandall by Marvis Olive Welch, Prudence Crandall, a Biography.  A comparison can be made between the two.
Primary Sources:

 The Letters of Lois and Nathan Peters 

[These letters and commentary by Thomas Beardsley have been excerpted from the book, “Connecticut Speaks for Itself” published by the Connecticut Humanities Council]
Women in the pre-industrial era participated in all aspects of the family economy, helping husbands to manage farms and trades and businesses as well as tending to other domestic responsibilities.  However, the legal system gave them no autonomy:  a married woman could sign no papers, collect no debts, and sell no property without her husband’s signature.  This became a particular burden in times of trouble like wars.  Even with her husband risking his life as a Minuteman during the Revolutionary War, Lois Peters had to write to beg him for money because the law gave her no legal right to collect his business debts or carry on his saddle-making business independently.  Nevertheless, she continued to manage their farm, as did thousands of other colonial women.  The following are selected letters exchanged by Lois Peters and her husband, Nathan. (NOTE: Spelling has been “modernized” and punctuation added for readability.)

To Captain Nathan Peters, Roxbury

Preston, June ye 20th at Night 1775

Dear husband,

I this Moment Take Pen in Hand To Let you know that I am well and all our Friends here.  Have No News To write.  We have heard of the battle [of Bunker Hill, June 17, 1775]  you have had among you but we hear So Many Stories, we know not what To Believe.  A report This Morning was very Current here that General Putnam was Missing, but we had it contradicted before night and Said he was only Slightly wounded in the wrist.  Our fears are Many but we hope for the best. My Heart aches for you and all our friends there, but I Keep up as good Spirits as possible.  If you Could Spare your Mare, I Should be very Glad if you would send her home As Soon as possible, for I Can’t borrow at all and Should be glad you would Send me Some Money if you Can, but Don’t let that Trouble you, for I am not Like To Suffer for any article To Support My Family but Cannot Carry on the Trade without money.  But that is the Least of my Troubles at Present.  Our Corn Looks well and our Work goes on as well as I Could wish.  Pray write Every opportunity.  It being Late, I Must Conclude with wishing you the best of heaven’s blessing and hope that God in due Time will return you To your family in Safety.  I am your Loving wife ‘Til Death

Lois Peters 

To Lois Peters at Preston in Connecticut, per favor Dr. Downer

Camp in Roxbury June 26th 1775

Dear Wife

I Received Yours by Doctor Downer in Which you inform me that You Are All in good health.  I could Not have heard more Joyful News.  I am Well through the Goodness of God Who has preserved me to this Time.  I have No News more than Doctor Downer Can Inform You.  Our Enemies Fired on Us in this Camp Last Saturday and Again Last night and Killed Two men.  Pray Write Every Opportunity for it is A Great Comfort to See Your Letters.  Am in the Utmost haste.  Remember me to all Friends.

I am Your Faithful Husband,

Nathan Peters

P.S. Send Me Some Stockings a Soon as Possible.

To Captain Nathan Peters at Roxbury

Preston July ye 2d 1750

Dear husband,

With great Pleasure and Satisfaction I Set myself Down to write a Line To Let you know that we are all well, as I hope these Lines will find you.  I have No news worth writing at Present.  Should be very glad of four or five Pounds of money for without Some Money we Cannot carry on The Trade any Longer, for we have Laid out all the money we had for Leather, and ‘Tis all worked up.  I am not Like to want for anything To Support my family, father being free To help me To what I want for that but Don’t Love To go to him for money To Carry on our Trade.  Mr. Button Says If we are willing he will go To Work for himself and board with me, and Says he will Take it at what it cost and for his board will Let  Saddles go where we owe, Particularly To Mr. Brewstar; he has had a Saddle for himself and wants another for his wife.  I Shall Try To find Something for him To do ‘Til I hear from you.  Pray write as soon as Possible and Let me know your Mind about it.  I Cannot Collect one copper.  There is an account against Ebnz. Punderson, which is for Serving a writ on Amos Geer for 10 pounds.  I want To know whether it is Said, for they almost Deny it and if it is due To you now Pray Send home a Power of attorney To Dr. Downer and we can collect it.  He is gone To York and it is Expected his family will go after him Soon and I think Such Men ought To Pay all Their Just Debts and Then be hanged.  I shall send you Some Stockings the next opportunity.  Am your affectionate wife ‘Til Death,

Lois Peters

To Lois Peters at Preston in Connecticut, per favor Cpt. Morgan

Camp in Roxbury, July 9th, 1775

My Dear Wife,

In my Last Letter I informed you that I was very sick.  I have Now the pleasure to inform you that I am through Divine Goodness in health as I hope You and All friends are.  I Wrote in my Last Letter to have You send me Some things Which I hope You Will So As Soon as You Can, and I Would have You Send Joseph’s Green Coat and UnderJacket.  You wrote in your Last letter for Some Money; Capt. James Morgan, Who Brings this Informs me that My Money for Coming Down in the Alarm [Nathan Peters was a Minute Man, and marched in the Lexington Alarm of April 19, 1775] will be paid in one Week from this Time, Which Will Be About Five Pounds.  I have Agreed With him to pay it To You and I Shall have Some here to Send to You in About Ten Days, I believe, So that You Will have enough to Carry on the Trade, Which I think Will be best.  I Read Your Letters With Great Satisfaction.  Pray Write often.

I am Your Loving & Affectionate Husband,

Nathan Peters

To Captain Nathan Peters at Roxbury, per favor Mr. Capron

Preston, July ye 24th, 1775

Dear husband,

I have but a Moment of Time To write.  Capt. Stanton is waiting For the Letter but would Just Let you know that we are well.  I have Not received a Letter So Long from you that I am Tired of waiting for you to write.  I hope you haven’t forgotten your family.  I have been very Much put To it To get help To Cut our hay.  I am Like To have it all Cut Today.  The Drought has been very Severe here and grass Is very Poor.  We had a Small Shower of rain Last Night here which has Made a great alteration in the Look of the Earth, for it was as Dry before as Most Ever I Saw  it.  Pray write Every opportunity for it is all the comfort I have To read your Letters and hear of your welfare.  You Talked of Sending Me Some Money to buy Something for me---maybe a gown, but I haven’t received any yet for that Nor nothing else.  It would be very kindly accepted Now, for I have found Just what I want but cannot get it without the Money.  I talk of Coming Down to father’s If opportunity of Company Should Suit and the weather Seem Pleasant.  Should be glad of your advice about it but cannot write any More.

I am your Lovin’ wife,

Lois Peters

To Captain Nathan Peters in the Camp at Roxbury per favor Mr. Freeman

Preston, October ye 12th, 1775

Dear Husband,

I take this Moment of Time To Let you know that we are well Through the goodness of God as I hope you are.  Have No news More than Mr. Freeman Can tell you; father Sold our oxen before I got home To John Morgan for Ten Pounds.  I have got my Corn harvested and have about Eighty Bushels.  I hear you are going To Stay all winter.  I am very sorry To Hear Such News but hope it is Not So, for I think you Can’t Stay Consistent with any reason at all.  It gives Me Great uneasiness To hear that you Talk Of Staying, but beg you will Not for I Can’t think of Living alone this winter; am in great haste.

I am your Loving and affectionate wife until Death,

Lois Peters

[P.S.] If you Could Send me a Little Money by Mr. Freeman you do me a great favor.

Primary Sources: Photographs

(This activity is adapted from one presented by Kathleen Gaffney of Artsgenesis at a training for Master Teaching Artists of the CT Commission on the Arts)

Objective:


• To explore the many ways to look at a photograph


• To learn how to look at a photograph to determine 


   approximately  when it was taken


• To use brainstorming techniques and cooperative learning skills


• To play with an approach to unrhymed poetry writing

Process:


1)  Choose a photograph from the 19th century (you can choose any photo, but since we are dealing with the 19th century, we offer that limitation here.)  You may find it in a book or borrow one from a student or perhaps photograph one from your local historical society.  The picture should have some compelling detail to it:  interesting people, emotional content, objects or buildings that could easily date the building, content that would grab the students’ attention, etc.


2)  Begin looking at the photo.  Try to determine when it was taken (Does it have cars in it?  Electric wires?  How are people dressed?)  Where was it taken (Is there any information written on the photo itself?  Does the clothing or surroundings suggest a place?) Why was it taken?  (family photo album? newspaper? advertisement?)  You may not be able to have exact answers for these questions, but you can probably make an educated guess by studying the picture carefully.


3)  On the board, make three columns: nouns, verbs, adjectives


4)  Have students look at the picture (If you can project it or enlarge it in some way, that might be useful.)


5)  Have students brainstorm single words to describe the picture.  As they come up with words, have them tell you which category to write it in on the board.


6)  When you have come up with a fair number of words, or when their ideas seem exhausted, you may begin the poetry writing exercise, as follows:

• While looking at the picture, each student is going to offer a word to our poem.  The first person offers the first word, the second person offers the second word, etc., until every person in the class has had the opportunity to contribute a word to the poem.  In addition to offering a word, students have the choice of suggesting to start a new line in the poem in place of a word.   Students may use words from the board, or any word that they think of that is relevant and has not yet appeared on the board.

•The rule of thumb comes from New York based artist-educator, Kathleen Gaffney and Artsgenesis, and it is “Yes, yes, good”.  What this means is students say “yes” to their own ideas and “yes” to the ideas of others.  Their job is not necessarily to be the most clever person, but rather to make everyone else look “good”.   For example, our board words do not contain pronouns, articles or conjunctions, or other little words that count a lot.  By using these at the appropriate time we help other people look good, even if we don’t get to use the wonderful word we’d been waiting to pull out when it was our turn.

• When the last person has offered up a word, the poem is complete.  If the class feels a need to edit it in some way, it can be done by consensus.

• This exercise could also be done in smaller groups.  You could divide the class in three or four groups, giving each student more than one chance to offer something to the poem.  You can either determine in advance how many chances each student will have to contribute, or let the group determine from the poem itself when it is finished.  Compare the poems written by each group about the same photograph.  How are they the same?  How are they different?

Primary Sources: Photographs

    Brainstorming Organizer  

Name_______________________

Nouns 
Adjectives
Verbs

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

_________________    _________________    _______________

PRIMARY SOURCES: Gravestones

Objectives:


•Students will understand the way in which Gravestone epitaphs are 


  primary history sources.


•Students will understand the meaning of the word “epitaph”


•Students will compose their own epitaph.


•Students will gain an appreciation of the art of headstone carving  by 


  making their own gravestone rubbings.

Process:


1)  Begin a discussion with the students about what information you might find on a gravestone (birth dates, date of death, family relationships within a cemetery plot,  sometimes information about a person’s life.)


2)  If your town historian  or other community member is knowledgeable about gravestone carvings and the interesting gravestones in your town’s cemeteries, invite that person in to show pictures of stones and to talk about burial practices and gravestone carving in New England over the last couple centuries.  Why do people visit a burial site? (genealogical searches, relatives in mourning, etc.)


3)  Listen to the song, “Epitaph”, from the Heritage Corridor CD.  Each of the verses is an epitaph from the graves of three small children in Preston, CT in the last century.  The chorus is the epitaph of a 60 yr. old man in Preston, probably related to little Eliza of the first verse. (Further information on these epitaphs is in the accompanying CD booklet)  Have students notice the florid language used and the meter of the verses.

4)  If at all possible, ask students to visit the local cemetery with their parents to examine some of the older stones.  Teach them how to do a rubbing of the gravestones  (see Internet reprint which follows), emphasizing the importance of acting respectfully while in the cemetery, and being very careful with the stones themselves.  If you have budding geologists in your class, you might want to take note of the different materials used for stones and how some deteriorate more quickly than others.  Also, was the stone quarried locally or did it have to brought from far away?  When doing their rubbings, have them leave the space for the epitaph blank so they can add their own when they return to class.  


Share with them the information that many stones are decaying because of air pollution and time, leaving many epitaphs illegible for future generations to read.  Also, some people have found it fun to tip over stones, destroying family memorials and fine historical records.


Have students bring back at least one epitaph and a headstone rubbing from their cemetery visit to share with the class.  Have them keep their eyes peeled for longer, more interesting epitaphs.

5)  Assign students to write their own epitaphs.  Have them keep in mind the things for which they would like to be remembered.  When they have written, edited and copied their final draft of their epitaph, have them add it to the headstone rubbing they made in the cemetery.  Display the class rubbings in the hallway.  

(Mrs. Sandy Greer did this project with her seventh grade students at Pomfret Community School at Halloween time.  During the week of Halloween the students’  rubbings adorned the front hall of the school,  creating a very seasonal atmosphere!)

PRIMARY SOURCES: Autobiography

HARRIET HANSON ROBINSON: excerpt from “Loom and Spindle”

Objective : 


•Students will be able to write a definition of  “autobiography.”


•Students will be able to explain the difference between autobiography and 

  biography.

•Help students understand that there were many reasons for women to 
choose 
  to work in a factory.  


•Students will learn that factory life, at first, provided reasonable wages and 

   working conditions, chaperoned boarding houses, and educational 


   opportunities.  However, these conditions changed with time.

•Students will understand what a turn-out or a strike is in terms of labor   history.
To the Teacher:

After reading the Harriet Hanson Robinson excerpts, students may complete the reading and writing comprehension worksheets, especially if you are preparing for the CMT!  After assigning the worksheet, a discussion might be necessary to make sure the students understand the following concepts:

•
High wages were originally paid in order to get workers.

•
Both men and women (and children) took jobs in the factories for many different reasons.
•
Besides high wages, other social and literary benefits were available for a time at the Lowell Mills and others.
•
Single girls lived in boarding houses and were well chaperoned.

The second part of this unit is the writing of an autobiography.  Students will use their timelines and memories to write their own short piece of history.   This would be a good time to discuss the difference between biography and autobiography and how they each might be used by historical researchers to unlock the past.
WORKSHEET: 

“Loom and Spindle” Excerpt #1

1) Based on the introduction you just read, write one question this excerpt is likely to answer.

_________________________________________________________________

_________________________________________________________________


Spindle and Loom excerpt #1


by Harriet Hanson Robinson

1 
At the time the Lowell cotton-mills were started, the factory girl was the lowest among women.  In England and in France particularly, great injustice had been done to her real character; she was represented as subjected to influences that could not fail to destroy her purity and self-respect.  In the eyes of her overseer she was but a brute, a slave, to be beaten, pinched and pushed about.  It was to overcome this prejudice that such high wages had been offered to women that they might be induced to become mill-girls, in spite of the opprobrium that still clung to this “degrading occupation.”  At first only a few came; for, though tempted by the high wages to be regularly paid in “cash,” there were many who still preferred to go on working at some more genteel employment at seventy-five cents a week and their board.
2  
But in a short time the prejudice against factory labor wore away, and the Lowell mills became filled with blooming and energetic New England women.
3
In 1831 Lowell was little more than a factory village.  Several corporations were started, and the cotton-mills belonging to them were building.  Help was in great demand; and stories were told all over the country of the new factory town, and the high wages that were offered to all classes of work-people, --stories that reached the ears of mechanics’ and farmers’ sons, and gave new life to lonely and dependent women in distant towns and farmhouses.  Into this yankee El Dorado, these needy people began to pour by the various modes of travel known to those slow days.  The stagecoach and the canal-boat came every day, always filled with new recruits for this army of useful people.  The mechanic and machinist came, each with his homemade chest of tools, and oftentimes his wife and little ones.  The widow came with her little flock and her scanty housekeeping goods to open a boardinghouse or variety store, and so provided a home for her fatherless children.  Many farmers’ daughters came to earn money to complete their wedding outfit, or buy the bride’s share of housekeeping articles.

4
Women with past histories came, to hide their griefs and their identity, and to earn an honest living in the “Sweat of their brow.”  Single young men came, full of hope and life, to get money for an education, or to lift the mortgage from the home-farm.  Troops of young girls came by stages and baggage-wagons, men often being employed to go to other States and to Canada, to collect them at so much a head, and deliver them at the factories.
5
But the early factory girls were not all country girls.  There were others also, who had been taught that “work is no disgrace.”  There were some who came to Lowell solely on account of the social or literary advantages to be found there.  They lived in secluded parts of New England, where books were scarce, and there was no cultivated society.  They had comfortable homes, and 
did not perhaps need the money they would earn; but they longed to see this new “City of Spindles,”...

Questions:

1)
In paragraph 3, what does the word “scanty” mean?


a) dirty


b) scarce


c) few


d) clean
2)
The author’s purpose is to


a) persuade the reader to work in a factory


b) explain why people chose to work in a factory


c) tell how horrible working conditions were in a factory 


d) describe life in a factory town
3) Which question does the first paragraph answer?


a) Why were high wages paid in the factories?


b) What jobs were available in the factories?


c) From where did the factory girls come?


d) How did the girls arrive in the factory towns?
4) There are enough reasons to believe which of the following:


a) Young girls were forced to work in the factories.


b) Men were not allowed to work in the factories.


c) Factory work was unpleasant.


d) Factory work was considered a good job to have.

5)
List two reasons why people came to the factory towns.

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________


Harriet Hanson Robinson Autobiography

“Loom and Spindle”

Excerpt # 1: Answer Key
Answer Key:


1) (pre-reading question) accept any appropriate answer


1) b


2) b


3) a


4) d


5) accept any two of the following: high wages, social or literary advantages, getting money to pay the mortgage on the family farm, earning money to pay for an education, earning money to complete the woman’s wedding outfit, or buying the bride’s share of housekeeping articles.

READING COMPREHENSION

“Loom and Spindle” Excerpt #2

Loom and Spindle  excerpt #2

by Harriet Hanson Robinson

1)
I had been to school constantly until I was about ten years of age, when


 my mother, feeling obliged to have help in her work besides what I could give, and also needing money which i could earn, allowed me, at my urgent request (for I wanted to earn money  like the other little girls), to go to work in the mill.  I worked first in the spinning -room as a “doffer.”  The doffers were the very youngest girls, whose work was to doff, or take off, the full bobbins, and replace them with the empty ones.
**********************************

2)
Some of us learned to embroider in crewels, and I still have a lamb worked on cloth, a relic of those early days, when I was first taught to improve my time in the good old New England fashion.  When not doffing, we were often allowed to go home, for a time, and thus we were able to help our mothers in their housework.  We were paid two dollars a week; and how proud I was when my turn came to stand up on the bobbin-box, and write my name in the paymaster’s book, and how indignant I was when he asked me if i could “write.”   “Of course I can,” said I, and he smiled as he looked down on me.
3)
The working-hours of all the girls extended from five o’clock in the morning until seven in the evening, with one-half hour for breakfast and for dinner.  Even the doffers were forced to be on duty merely fourteen hours a day, and this was the great hardship in the lives of these children.  For it was not until 1842 that the hours of labor for children under twelve years of age were limited to ten per day; but the “ten-hour law” itself was not passed until long after some of these little doffers were old enough to appear before the legislative committee on the subject, and plead, by their presence, for a reduction of the hours of labor.
4)
I do not recall any particular hardship connected with this life, except getting up so early in the morning, and to this habit, I never was, and never shall be, reconciled, for it has taken nearly a lifetime for me to make up the sleep lost at that early age.  But in every other respect it was a pleasant life.  We were not hurried any more that was for our good, and no more work was required of us than we were able easily to do.
5)
At the time the Lowell cotton-mills were started, the factory girl was the lowest among women.  In England and in France particularly, great injustice had been done to her real character; she was represented as subjected to influences that could not fail to destroy her purity and self-respect.  In the eyes of her overseer she was but a brute, a slave, to be beaten, pinched and pushed about.  It was to overcome this prejudice that such high wages had been offered to women that they might be induced to become mill-girls, in spite of the opprobrium that still clung to this “degrading occupation.”  At first only a few came; for, though tempted by the high wages to be regularly paid in “cash,” there were many who still preferred to go on working at some more genteel employment at seventy-five cents a week and their board.
6)  
But in a short time the prejudice against factory labor wore away, and the Lowell mills became filled with blooming and energetic New England women.
**********************************

7)
In 1831 Lowell was little more than a factory village.  Several corporations were started, and the cotton-mills belonging to them were building.  Help was in great demand;  and stories were told all over the country of the new factory town, and the high wages that were offered to all classes of work-people, --stories that reached the ears of mechanics’ and farmers’ sons, and gave new life to lonely and dependent women in distant towns and farmhouses.  Into this Yankee El Dorado, these needy people began to pour by the various modes of travel known to those slow days.  The stage-coach and the canal-boat came every day, always filled with new recruits for this army of useful people.  The mechanic and machinist came, each with his homemade chest of tools, and often-times his wife and little ones.  The widow came with her little flock and her scanty housekeeping goods to open a boarding-house or variety store, and so provided a home for her fatherless children.  Many farmers’ daughters came to earn money to complete their wedding outfit, or buy the bride’s share of housekeeping articles.
8)
Women with past histories came, to hide their griefs and their identity, and to earn an honest living in the “Sweat of their brow.”  Single young men came, full of hope and life, to get money for an education, or to lift the mortgage from the home-farm.  Troops of young girls came by stages and baggage-wagons, men often being employed to go to other States and to Canada, to collect them at so much a head, and deliver them at the factories.
9)
But the early factory girls were not all country girls.  There were others also, who had been taught that “work is no disgrace.”  There were some who came to Lowell solely on account of the social or literary advantages to be found there.  They lived in secluded parts of New England, where books were scarce, and there was no cultivated society.  They had comfortable homes, and did not perhaps need the  money they would earn;  but they longed to see this new “City of Spindles,”...
**********************************

10)
One of the first strikes of cotton factory operatives that ever took place in this country was that in Lowell, in October, 1836.  When it was announced that the wages were to be cut down, great indignation was felt, and it was decided to strike, en masse.  This was done.  The mills were shut down, and the girls went in procession from their several corporations to the “grove” on Chapel Hill, and listened to “incendiary” speeches from early labor reformers.
11)
One of the girls stood on a pump, and gave vent to the feelings of her companions in a neat speech, declaring that it was their duty to resist all attempts at cutting down wages.  This was the first time a woman had spoken in public in Lowell, and the event caused surprise and consternation among her audience.
12)
Cutting down the wages was not their only grievance, not the only cause of the strike.  Hitherto the corporations had paid twenty-five cents a week towards the board of each operative, and now it was their purpose to have the girls pay the sum; and this, in addition to the cut in wages, would make a difference of at least one dollar a week.  It was estimated that as many as twelve or fifteen hundred girls turned out, and walked in procession throughout the streets.  They had neither flags nor music, but sang songs, a favorite (but rather inappropriate) one being a parody on “I won’t be a nun,”



“Oh, isn’t it a pity, such a pretty girl as I




Should be sent to the factory to pine away and die?




Oh! I cannot be slave, 




For I’m so fond of liberty




That I cannot be a slave.”

13)
My own recollection of this first strike, or “turn-out” as it was called, is very vivid.  I worked in a lower room, where I had heard the proposed strike fully, if not vehemently, discussed; I had been an ardent listener to what was said against this attempt at “oppression” on the part of the corporation, and naturally I took sides with the strikers.  When the day came on which the girls were to turn out, those in the upper rooms started first, and so many of them left that our mill was at once shut down.  Then, when the girls in my room stood irresolute, uncertain what to do, asking each other, “Would you?” or “Shall we turn out?” and not one of them having the courage to lead off, I, who began to think they would not go out, after all their talk, became impatient, and started on ahead saying, with childish bravado, “I don’t care what you do, I am going to turn out, whether any one else does or not”;  and I marched out, and was followed by the others. (NOTE: I was then eleven years and eight months old.)
14)
As I looked back at the long line that followed me, I was more proud than I have ever been since at any success I may have achieved, and more proud than I shall ever be again until my own beloved State gives to its women citizen’s the right of suffrage.

15)
The agent of the corporation where I then worked took some small revenges on the supposed ringleaders; on the principle of sending the weaker to the wall, my mother was turned away from her boarding-house, that functionary saying, “Mrs. Hanson, you could not prevent the older girls from turning our, but your daughter is a child, and her you could control.”
16) It is hardly necessary to say that so far as results were concerned this strike did no good.  The dissatisfaction of the operatives subsided, or burned itself out, and though the authorities did not accede to their demands, the majority returned to their work, and the corporation went on cutting down the wages. 

17) And after a time, as the wages became more and more reduced, the best portion of the girls left 
        and went to their homes, or to the other employments that were fast opening to women, until 
        there were very few of the old guard left;  and thus the status  of the factory population of New 
        England became what we know it to be to-day.

***************************************************************************************************
Questions:

1.  If you didn’t know the meaning of doffer, which one of these would be the LEAST helpful?

a.   looking it up in the dictionary


b.   sounding it out


c.   continuing to read


d.   asking a friend


2. Many people keep a journal to write down their feelings about things that happen in their life.  Write a brief entry for Harriet’s journal the day of the turn out.

_________________________________________________________​​_____________

______________________________________________________________________


______________________________________________________________________
_____________________________________________________________________

_____________________________________________________________________


_____________________________________________________________________
3. You can tell from paragraph 13 that Harriet Hanson Robinson values


a.  wealth


b.  decisiveness


c.  fame


d.  impatience
4.  Which of the following sentences from the passage is an opinion?


a.  The working hours of all the girls extended from five o’clock in the 



morning until seven in the evening, with one-half hour for breakfast 



and for dinner.


b.  But in every other respect it was a pleasant life.


c.  One of the first strikes of cotton-factory operatives that ever took place in 


this country was that in Lowell, in October, 1836.


d.  But the early factory girls were not all country girls.
5. In which paragraph does Harriet recall her own memories of the strike?


a.  Paragraph 10


b.  Paragraph 12


c.  Paragraph 13


d.  Paragraph 17
6. Where does this excerpt take place?


a France


b England


c Lowell


d Connecticut
Harriet Hanson Robinson Autobiography: 

Reading Comprehension

Excerpt # 2: Answer Key
Answer Key:

1. b 



2. Accept any reasonable answer.



3. b
4. b



5. c







6. c
Harriet Hanson Robinson: 

WRITTEN COMMUNICATION

1. In planning his report, which one of these would be the LEAST helpful to Ian?


a.  Looking in the encyclopedia for information about the cotton gin.


b.  Listing what he already knows about the cotton gin.


c.  Asking his friends if they like to wear cotton clothes.


d.  Looking in the library for books on the cotton gin.


Cotton Gin Story Web













2. Which one of these could be placed in blank circle 1?

a.  a picture of cotton


b.  a picture of the cotton gin


c.  the inventor’s name


d.  the title of the report
3. Which one of these titles would BEST fit in circle C?


a.  How?


b.  What?


c.  Where? 


d.  Why?
4. How can Ian BEST use his web after he has finished writing his information on it?


a.  to organize his report


b.  to use as a picture in his report


c.  to think of interesting words for his report


d.  to draw a graph for his report
5. Which word would Ian look up in the library’s card catalog to help him find books on his topic?


a. invention


b. gin


c. cotton gin


d. report
6. Ian wants to find Connecticut, the birthplace of the cotton gin’s inventor, on a map.     He would MOST likely find the map in


a.  an index


b.  a glossary


c.  an atlas


d.  a card catalog


(1) Cotton was not always an important crop in the southern United States. (2) Growing conditions in North America were not good for long-fibered cotton. (3) Long-fibered cotton fibers were easy to separate from the seed. (4) The cotton grown in America was the short-fibered kind. (5) The tightly curled fibers clung firmly to the seed and were difficult to separate. (6) By hand, the seeds had to be picked from the fibers. (7) This was time consuming. (8) An entire day was taken by one worker just to clean one pound of cotton. (9) When the American Revolution started, the colonists could no longer get cotton cloth from England.
7. Sentence 6 is poorly written.  Which one of these is the BEST way to rewrite it?


a.  Hand picking the seeds out of fibers had to be done.


b.  Picking seeds out of fibers had to be done by hand.


c.  The seeds out of fibers had to be hand picked.


d.  Handpicked, the seeds were separated from the fibers.
8. Sentence 8 is poorly written.  Which one of these is the BEST way to rewrite it?


a.  Just one pound of cotton took one worker an entire day to clean.


b.  Cleaning just one pound of cotton took an entire day by one worker.


c.  An entire day just to clean one pound of cotton was taken by one worker.


d.  It took one worker an entire day to clean just one pound of cotton.
9. How can Ian BEST put sentences 2 and 3 together into one sentence without 
changing the meaning?

a.  Growing conditions in North America were not good for long-fibered cotton whose fibers were easy to separate from the seed.

b.  Growing conditions in North America were not good for long-fibered 

     cotton, long-fibered cotton was easy to separate from the seed.

c. Long-fibered cotton was easy to separate from the seed, but it didn’t grow   

      in 
North America.


d.  The long fibers in cotton were easy to separate from the seed, but cotton 

      didn’t grow in North America.
10. Which one of these does not belong in this paragraph?


a.  Sentence 1


b.  Sentence 5


c.  Sentence 7


d.  Sentence 9
11. Which one of these is the main idea sentence in the paragraph?


a.  Sentence 1


b.  Sentence 5


c.  Sentence 7


d.  Sentence 9

(10) A southern friend of Eli Whitney’s was impressed with Whitney’s mechanical ability and asked him to invent a machine that would quickly separate cotton fibers from the seed. (11) In 1793, Whitney made his first model in ten days and, within six months, his cotton gin (short for engine) is ready. (12) Turning the machine’s crank by hand could result in allmost 10 pounds of cotton being separated in a day.  (13) Using a horse, or water power, to turn the crank increased production to almost 50 pounds a day. (14)  Eli Whitney’s cotton gin helped make cotton the chief crop of the United States.
12. How should Ian edit the underlined part of sentence 10?

a.  asked him to invent a machine that would quickly separate cotton fibers 

     from the seed?

b. asked him to invent a machine that would quickly separate cotton fibers 
from the seed!

c. asked him to invent a machine that would quickly separate cotton fibers 
from the seed,


d.  no change needed
13. How should Ian edit the underlined part of sentence 11?


a.  his cotton gin (short for engine) was ready.


b.  his cotton gin (short for engine) is ready?


c.  his cotton gin (short for engine) were ready.


d.  no change needed
14. How should Ian edit the underlined part of sentence 12?


a.  all most 10 pounds of cotton


b.  almost 10 pounds of cotton


c.  allmost 10 pounds of cotton,


d.  no change needed

15.  How should Ian edit the underlined part of sentence 13?


a.  Using a horse, or water power

b.  Using a horse or water power,


c.  Using a horse or water power


d.  no change needed
16.  How should Ian edit the underlined part of sentence 14?


a.  Eli Whitneys cotton gin


b.  Eli Whitney’s cottin gin


c.  Eli Whitneys’ cotton gin


d.  no change needed

Harriet Hanson Robinson: 

 Written Communication
Answer Key:

1) c

5) c

9) a

13) a

2) c

6) c
       10) d

14) b

3) d

7) b
       11) a

15) c

4) a

8) d
       12) d

16) d



Malana is writing a report on factory girls during the Industrial Revolution. She found a book, Loom and Spindle, that Harriet Hanson Robinson had written in 1898 that tells of her experiences as a young factory worker in Lowell, Mass. in the 1830’s. Malana found Chapter IV, The Characteristics of the Early Factory Girls most interesting.  





Kurt was learning about early textile mills in New England.  He went to the library and found a book that included recollections of people who worked in the mills when they first opened. One recollection Kurt read was written by Harriet Hanson Robinson who started working in the mills at the age of 10.





Ian’s teacher asked the students in his class to write a report on an 	invention.  Ian decided to write about the cotton gin.





Ian made this web as he gathered information for the report.  Read it and use it to answer questions 2 and 3.





1. ______________





A. WHO?








INVENTION OF THE COTTON GIN





B. WHEN?





C. ____________





1.   1793





1. separating cotton fibers from seed by hand took too long.  





Here is the first part of Ian’s rough draft.  Read and use it to


answer the following questions.





 Read this next section of Ian’s rough draft of his report and answer the following questions.  This section has groups of underlined words.  Editing questions will be asked about them.
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