Point of View

Objective:


• To make students aware that when reading a historical document, a newspaper, or any other factual writing, the point of view of the writer must be considered by the reader before coming to conclusions about a given event.

Note to Teachers:


Teaching about the importance of the writer’s point of view is one of the most significant lessons to be learned by any student.  Critical thinking and reading skills are difficult to learn if we grow up thinking that, “if it’s written in ink, it must be true.”  A striking and easy-to-understand example of how point of view effects a writer can be seen by using soldiers in the Civil War as an example.  At the end of the war, if a Rebel and a Union soldier each wrote a letter home to their families about the outcome of the war, their take on the situation would likely be very different one from the other.


In the context of the mills of New England and the Industrial Revolution, have students listen to the song, “William Barrows” on the Heritage Corridor CD.  Each of the three verses paints Willimantic Linen Company’s 1870’s manager, William Barrows, from a different point of view.  The first is how Mr. Barrows sees himself.  The second is from the mill workers point of view.  The last verse is Mr. Barrows in the eyes of the mill owners.  Tom Beardsley has written a brief description of Mr. Barrows, which can either be read by or with the students as a class.


You may also want students to complete the letter writing and theatre exercises, which follow before they embark on their own songwriting project.  They will as a class (or individually if you have the time and students who are motivated to do it), write lyrics to their own song based on a story they choose from the formal oral history collected by the class. 

Point of View:

William Barrows

On this web, describe William Barrows from the three points of view expressed in the recording of the song, “William Barrows” from the Heritage Corridor CD.











Letters from the Past

Objective:
• Students will demonstrate their ability to assess a situation from several points of view through letter writing. 

PROCESS: 


Students will write two letters from different points of view about the same event or time period.  Here is one possible choice.  You may also think of others with your students:

• FIRST LETTER:  


An immigrant from French Canada has come to work in the mills in Taftville, CT.  She is 18 and single and comes from a farm where the soil is poor and rocky and the growing season is short making it very difficult for her family to make a living.  This is her first letter home since arriving in Taftville.  She is sending a large portion of her first month’s wages home with the letter.  You may want to include answers to some of the following questions in your letter:  

- What year is it and what time of year?  What is her name?

- What was her trip to Connecticut like?  Did she have any immigration difficulties?  Was she recruited by the mill or did she come on her own?  Did she know anyone in Taftville before coming there? If so, who and has she met them yet?

- What was her experience like during her first week of work? Does she get along with her co-workers?  with the overseer?  Does she ever see the manager or the owner?   Does she enjoy her work?  

- Where is she living?  Is she comfortable there?

- How has the weather been since her arrival?

- Does she plan on returning to Canada or will she stay in CT?

• SECOND LETTER:  

This letter is from the mill worker’s mother in response to your first letter.  Questions you might want to answer:

- How long did it take to get her daughter’s letter?

- How does she feel about her daughter leaving home to work in CT?

- How does she react to what her daughter has said in her letter?

- Does she expect her daughter to return home?

- Does she mention any other family members? If so, who and what does she have to say about them?

- Does she ever think about moving to America? Why or why not?

Industrial Revolution: Strike!

Objective:

• To understand labor disputes from more than one point of view

• To work in cooperative groups

PROCESS:

In this theater exercise, students will break into groups of three or four.  As a group, they will determine which of 3-4 roles they will play in this mini improvisation.  Each person will play one the following roles (or others if they think of one):

• A union organizer, not from Willimantic, who has come to help the local 
people 

establish a powerful union in the mill.

• A spinner in the mill who supports the union and is ready to walk out in 
solidarity

 with the workers.  She helps support her two children and her husband works 

outside the mill.

• An overseer who is a husband and sole supporter of his family.  He is in support of the workers demands but since he is in a higher position in the mill he can’t let his views be known.

• A member of the Board of Directors of the mill.  He lives in Hartford and only comes to Willimantic occasionally for business meetings.  He has other businesses too so his attention is divided, but he is very troubled by what he reads in the paper about unrest in Willimantic.  He is in phone contact with the mill manager and other board members.

• A farmer in French Canada who has read about the need for workers in a mill in Willimantic.  His farm is barely feeding his family and the promise of a steady wage is appealing.  He doesn’t want to be a “scab” and cross picket lines but he has seven children and has heard that life in Connecticut is easier than where he is.  It can’t be as bad as the strikers say...

BACKGROUND (Refer also to reprints of newspaper articles from the Willimantic Chronicle which follow.  Share them with your students during this activity.)
It is 1925 in Willimantic CT.  There have been labor problems brewing for quite some time.  Workers have been asked to take on more responsibilities for the same pay.  Now they are being told there will be a substantial cut in their wages.  Several workers have been trying to organize the mill into a union so that when the pay cut comes they can unanimously walk out forcing the mill to close and the owners to negotiate with them.  Until this point workers have not been involved in any discussions about wages.

There have been strikes before in this town and many have seen what happens to “troublemakers”.  Those who complained often lost their jobs or their worker housing.  Sometimes they stayed but were harassed by the overseers or given more work to do.

The owners are concerned about the unrest in the mill.  It is effecting productivity and worker morale.  Competition is fierce and prices for raw materials are going up.  They feel they must find a way to keep production costs down or they might have to lay off workers or maybe even close the mill.  There have been rumors about Communist influences spreading dangerous ideas among the workers.

Finally the die is cast and more than 80% of the workers go out on strike.  They are joined by workers across New England who also strike in solidarity.

Read the article from The Willimantic Daily Chronicle about the first day of the strike.


With the above information, students take on the roles of their chosen character and answer the question, “What do you think about the strike?”  Students in each group may help each other come up with their answers.  These answers may be brief, 1-3 minutes in length.  They may write notes down for their answer.  Choose a student from the class  (or the teacher can serve the purpose) to act as a newspaper reporter.  The reporter asks each person in the group, “What do you think about the strike?” and they answer in character.

If you have the time and want to extend this activity, you can use the following as a model for follow-up.  It can be interesting to see how the characters change or don’t change as time goes on and the students have more information about the actual strike:
• On another day, read the newspaper article dated March 13, 1925, nearly one week into the strike.  Have the reporter interview them again.  Questions might include: “Do you still support/not support the workers?”, “How is your family doing?”, “Would you ever cross the picket line?”, etc.

• On another day, read the article dated July 15, 1925, about people’s belongings being removed from their homes.  Show the photos of the tent city and the lines of striking workers.  The reporter might now ask, “Did you lose your home?”, “Do you still feel the same about the strike as you did before?” , “How is your family getting along” and others


It is now forty years later.  The strike was never settled.  Many strikers stayed out throughout the strike and eventually took other jobs.  Some went back to work at reduced wages.  Many “scabs” stayed on and those who crossed the picket line were either forgiven or shunned by former strikers.  The mill continued to have ups and downs and had a difficult time making it through the Depression. 


The reporter is now going back to interview the same people forty years after the strike.  It is 1965.  The war in Vietnam is at its peak, the Civil Rights Movement is making its mark.  John Kennedy was assassinated two years ago.  We have sent men into space.  The Cold War and the threat of nuclear conflict looms large.  The Beatles are very popular.  Hippie culture is either loved or hated.  Martin Luther King is often in the news.  The national economy is doing well.


One question asked by the reporter is, “After all this time, what do you remember about the strike?  How do you feel about people like (name one of the other characters: a striker, a scab, a non-striker, an owner...)?  Were they right in their actions?  Were you right in what you chose to do?”
Songwriting as an Assessment Tool

Why Songwriting?

• It nourishes the creative part of our brains and helps students to be active in the learning process.

• It reinforces language and writing skills.

• It helps build self-esteem

• It is a great way to integrate the arts in the curriculum and to keep 


students’ interest.
But I’m not a singer...

Everyone is born a singer.  Period.  Some were blessed with “better” instruments than others, but if you can talk you can sing...  If you feel you can’t, then it is because someone lied to you along the way.  And if they did, you probably remember the moment it happened.  By singing with your students you have the chance to reclaim your own voice while perhaps helping some of them regain theirs. Plus you’ll all have fun doing it.

But I can’t play an instrument...
You don’t need to.  Sing along with CD’s/tapes in the classroom.  But make sure you are singing with your students. If you want them to participate, you must do so yourself. Participation is key.
But I can’t write songs...what about the melody?

You no doubt spend some time writing poetry with your students.  When you write metered rhyme, you are writing a song without the music.  There are three simple ways to get the music put to the verse: 1) Choose an existing folk melody (a good time to teach students about copyrights and ownership of the written word) and write your poem to the meter of the original folksong; or 2) work with your music specialist.  Plan ahead, respect their curriculum, but chances are song writing would fit well somewhere.  The students’ finished pieces could be performed for the school. What an ego boost!  3) Chances are you have musically gifted students in your class who could set students’ poetry to music.

How is this an assessment tool?


Songwriting is a process of whittling ideas down to their essence.  Often research is required.  You have to try to say a lot with very few carefully organized words.  Suppose you are doing a science unit on the Human Body.  You are studying circulation.  The students have all read about the blood highways through the body: the veins and arteries, corpuscles and white blood cells, the alveola in the lungs.  
Have them write a song which synthesizes all these facts into its verses.  Add a chorus which ties it all together.  See if they can use their bodies in a group to physically show how the blood moves through the body.  Let two people be lungs, four be the heart, and a conga line serves as the blood moving through the veins and arteries.  Put a beat to it.  You can’t circulate blood without a beating heart!  Then sing the song to this new dance. 

The kids have learned about the circulatory system with their minds, their bodies and their singing souls.  And they probably won’t forget it.  It’s much more fun than a pencil and paper test and I would say, equally valid.

Oral History:

From Story to Song
Objectives:
• To choose a story from the oral history collected by the class and turn it into a song

• To work in a co-operative learning situation

• Decision-making by consensus and by majority vote

Process:

1)  Brainstorm:

Before reading the transcription of the oral history with your students, as a class, brainstorm a list of the topics they can remember that were talked about by your guest.   

2) Read the O.H. Transcript:

When the interview has been transcribed and the transcription reproduced on an overhead transparency, read the transcription with the students.  

3) Class Choose a Topic/Story to write about:

Add any topics or stories that come up that were left out of your brainstormed list.  As a class, choose no more than five of the most interesting and complete topics/stories that were mentioned.  Then vote to find the top two choices.  Then take another vote to see which will be the topic of choice to write about.  After the vote, check again with the students.  If there is grumbling in the ranks over the choice, find out why and try to make a final decision by consensus.  Since everyone is needed to work on the song, it is best to have all the students on board if at all possible.

4) Choose a Melody:

Depending on the musical proficiency of your student body and the involvement of your music teacher, there are at least two possible avenues to take at this juncture:


A)  Choose an existing melody


Have students brainstorm a list of well-known melodies.  Nursery rhymes, folk tunes, camp songs, etc.  are the best to choose from.  Pop songs from the radio often have very little in the way of a singable melody and are not commonly shared between the teacher and students.  The only requirement in choosing a melody is that both the students and the teacher are familiar with it.  (Suggestions to get things going might include On Top of Old Smoky, Deck the Halls, Twinkle, Twinkle, Little Star,  Mary Had  a Little Lamb, Are You Sleeping?, and zillions of others.)   Vote on a melody as above.  In this instance you are most likely choosing the melody before writing the lyrics.  By choosing an existing melody, you automatically have determined the meter of the song (pulses of two or four), how many measures to a line and how many lines to a verse.  It may also determine if you have a chorus (as in “Red River Valley”) or a refrain (as in “Deck the Halls”: Fa, la, la, la, etc.).


B) Compose a melody


If your music teacher includes composition in his/her curriculum, this would fit in perfectly.  But it can be time consuming.  Meanwhile, you can decide on a meter for the song and how long a phrase will be.  Some standard possibilities are poetic meters.  Look them up, or consult with your music teacher for examples.  A couple common examples would be measures of 2 or 4 beats each (duple meter) with 4 measure phrases.  A verse would usually consist of four lines each of four measures.  Another common meter would be measures of 3 beats each (triple meter) with four measure phrases and four phrases to a verse or chorus.


You may also have students who study music outside of school and would like to try to write a melody.   Before letting them loose on that task, make sure you have established a meter, phrase and form so that your other students can be working on the lyrics in the meanwhile.  Some kids can come up with great melodies in a matter of minutes.  You may be surprised at the talent in your classroom!(Many kids make up tunes and songs all the time and hardly are aware they are doing it.  They may not know how to write them down, so suggest they tape them on a cassette.)  In this instance your students will most likely be composing the lyrics before the melody.  But they will have a meter to work with.

5)  Coming Up With a Form

It is much easier to write if you have a few parameters within which to work.  You now have a meter and phrase length.  But, do you want to include a refrain or a chorus?  If so, these elements could be written to act as a summary of the main topic as in the chorus of “Brave Old Put” , “Prudence Crandall”, or “Pop, Pop, Open the Top.”  They might also serve as glue, in the form of nonsense syllables (“Windham Factory Girl”).  Look at other songs familiar to the students, or on the Heritage Corridor CD and see how repetition is used to carry a song’s purpose forward.

6)  What do you Want to Say?

This may seem like an obvious question, but many singer-songwriters forget to ask it.  Just as your school has a mission statement, see if you can come up with  a one sentence statement of purpose for your song.

7) Who is Going to Say It?

Now you have to choose a point of view.  Notice the many points of view taken on the Heritage Corridor CD.  “Rufus Malbone” is sung from an invisible storyteller’s point of view.  “Prudence Crandall”, “Andrew Judson”, and “Alice Ramsdell” are all from their own perspective.  “My Point of View” is from the viewpoint of  an arrowhead.  “Just a Little Whack” has a chorus from the viewpoint of an excited ruler, while the verses are from Irene Monroe’s point of view.


So, once you have your topic, who is going to tell the story?  Once again, use brainstorming, discussion and voting techniques to come to an answer.  You may start working with it and decide later you need to change it.  That’s fine.  Nothing is ever written in stone!

8)  Writing the Verses (A):  

On the board, have the students brainstorm all the ideas and plotlines if applicable, they might want to include in their song.  When writing, you want to aim to use as few words as possible to tell your story. Write a possible outline of the song:

• How will it begin, to set up the story

• What is the main issue of the story of the song?

• How will it end?

• How many verses will it take to get from beginning to end (write out an outline of one topic for each verse.  See how far you can collapse it so the song doesn’t end up being ten minutes long. Try consolidating topics.


When you think you have the format condensed to a reasonable number of verses (maximum of four or five, unless you are imitating one of the classic English traditional ballads!), divide the class into as many groups as you have verses. Have each group brainstorm words and rhymes for their word palette (see below).  They may need some adult help, suggestions and supervision to get them going and to keep them on task at first, especially in the younger grades.

9) Creating a Word Palette

Just as an artist works with a palette of paint colors, so a writer works with a palette of words.  To create your palette, brainstorm lists of as many words as possible which might have relevance to your topic.  You can divide them in lists of nouns, adjectives, verbs, etc. (see “Songwriting Word Palette Worksheet).   Once you have a good long list of words, choose some the most important ones and maker lists of rhyming words.

A REMINDER:  The key to successful brainstorming is that it must be safe enough for everyone to feel their ideas are counted.  This means all ideas MUST be included in the initial brainstormed list, no matter how foolish they may seem.  Because in fact, it may be these ideas that create a thread leading to the ones you will ultimately use.  Students and teachers must not be afraid to make mistakes.  In brainstorming, THERE ARE NO MISTAKES.

10) Writing the Verses (B):

Each small group should designate a secretary who will write down the group’s ideas, though it is best if everyone has a pencil and paper to them actively involved.  Many people think best if they can write their ideas down.    A facilitator is also useful to make sure that all the students in the group are given a chance to (and the time) to participate and to share their thoughts.  Establish a fairly short length of time for the verse writing.  In 5-10 minutes, each group should be able to come up with a 4-line verse.  It doesn’t have to be perfect, nor does it even necessarily have to rhyme.  But it should scan with the meter of the tune they have chosen without stumbling on syllables.

11) Bring the Verses Back to the Group:

Each group can sing their verse and the entire class can sing the chorus (if there is one) between verses.  You can discuss the positive points of each verse.  Ask if there is anything the groups would like to change about their verse.

After any final “tweeking” is done, have someone enter the song lyrics into the computer so that each student can have a copy (or have them copy it from the board.)  

12)  Editing:
 Have the class use their critical listening skills and careful critiquing skills to assess what works and what doesn’t.  (“I like how you did this...would it change it/be more concise/clearer/smoother, etc. if we tried this?)

I have been amazed how much ownership students take of their group-composed songs.  Also I have been amazed at how willing they have been to perfect them, coming back to lines over and over until they all agreed that it was the way they wanted it.

When the song is completed, you may want to work with the music specialist to prepare it for a concert or a smaller in-class performance for another class.  Perhaps the students would be interested in developing an accompaniment to the song.  Maybe illustrate it?  The possibilities for extensions are endless.

CAVEAT...

Inevitably there is at least one student who thinks it is cool to push the envelope and insert foul language in the brainstorming process, especially if you have made clear that anything goes.  You may want to give a brief reminder at the beginning of the process that language is used to transmit ideas.  If foul language is gratuitously used in a song or any other writing, it will likely offend someone and prevent them from hearing your message.  In other words, language that is normally not accepted in school is not accepted here, either.  Language that would be hurtful to another student is also not acceptable.  Aside from that, I accept all ideas and suggestions.  In some situations, words of death and violence insert their ugly, uncomfortable heads into this process.  I go with it.  If the group thinks these words/topics are unacceptable, the group will vote them out.  Sometimes this is the only outlet students have to discuss the fears that are in their daily lives because most adults are uncomfortable talking about them.  If such issues come up, consider them a cry for help from that student and follow-up accordingly.


Sometimes male-female issues come up.  Some topics are of interest to one group but not another.  Remind students that the whole group will be working together on this project and help them to choose something that is of interest to everyone.  The resulting work will be better for it.

Oral History Interviews Become Songs

WORKSHEET



Songwriting Word Palette

    Brainstorming Organizer  

Name_______________________

Brainstorming

Nouns (people, places, things):

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Adjectives (descriptions): 

___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Verbs (action words):

_________________________________________________________________________________________________________________________________________________________________

_______________________

_______________________

___________________

Make a web chart to organize your thoughts abou the story that you want to tell through your song.  

Song-Related Extension Activities

These can be used with any of the songs:

1) Find parts of speech in the lyrics of any of the songs (ex., 10 verbs, 10 nouns, 10 adjectives, a proper noun, etc.)

2) Re-write the song into an essay.  Try this with “Lois and Nathan Peters.”

3) Re-write Prudence Crandall’s song as a narrative letter.

4) Compare/contrast Andrew Judson with William Barrows.

5) Role play one of the historical figures in a song - Prudence Crandall, Israel Putnam, the Windham Factory Girl.

6) Compare the feelings, thoughts, and ideas of the Windham Factory Girl to Harriet Hanson Robinson and/or the main character in Bobbin Girl.

7) Students pretend they are a historical figure (Prudence Crandall, William Barrows, the Irish immigrant girl, etc.) and write a letter to an advice columnist asking for help in solving his/her particular problem.  Students then exchange letters and write a reply.

8) The incidents that inspired “Dread of the Thread” happened long before there was an Environmental Protection Agency (EPA).  Write a fictitious letter from the EPA to Mr. Hale’s mill outlining any environmental infractions you feel have been made in trying to dispose of the silkworms.  If you have suggestions for proper disposal, include them in your letter.

9) If were to literally “Stand in the Water” of the Quinebaug or Shetucket Rivers, what would you see and hear?  Write a poem describing your observations.

10) Write a third verse to “If you Listen”.   Begin it with “If you.......you can.......”

11) Have students choose one of the songs to which they choreograph a dance and perform it for the class.

What Did You Think?


We would like to know what you think of this curriculum guide.  Please drop us a note telling us what worked and what didn’t with your students so that we can update future editions.  Your feedback is important to us.  All comments can be sent to:


Sally Rogers


P.O. Box 98


Abington, CT 06230


E-mail: salrog@neca.com


Phone: 860-974-3089

This curriculum guide was created by:

Sally Rogers is a Master Teaching Artist with the Connecticut Commission on the Arts and is available for teacher workshops, school residencies and concerts.  

Sandy Andersen was one of the fourth grade teachers from Mary Fisher Elementary School in Thompson, CT, who worked on the original “Songs of the Heritage Corridor” project.  She has contributed much to the writing and revisions of this curriculum guide, including but not limited to the sample math and writing prompts (modeled after Connecticut Mastery Test Prompts), assessment strategies, bibliography, and the timeline chapter.

Thomas R. Beardsley is a historian, author and educator, from Yorkshire, England.  He came to the United States in 1988 to study American history at the University of Connecticut, and was curator of the Windham Textile and History Museum in Willimantic for several years.  Tom holds a B.A. in Politics and Economic and Social History from the University of Sheffield, and a M.A. in American History from the University of Connecticut. He is currently living in Willimantic, CT and teaches at several Connecticut Colleges.  He also writes a regular local history column for The Willimantic Chronicle.
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There are many ways to make a song:


	• They might tell a story, complete with a beginning, middle, and end.


	• They can describe a person, place, or event


• They can describe a feeling.





Many songs use repetition in either/or both the words and the music:


	• Refrain: a line that appears in every verse of the song


	• Chorus: a verse-length (2-4 lines) piece of music which is sung after every verse.


• Rounds: the same music is repeated, started at regular intervals, to form a harmonized piece.


• Cumulative Song: a song like “Hole in the Bottom of the Sea” in which each verse begins with pieces of all the preceding verses, and then another piece is added to it  








WHICH COMES FIRST, THE MELODY OR THE WORDS?





Songwriters use both methods, but to begin with it many be easiest to start with the words and add the melody.  Another approach would be to choose an existing melody (like a nursery rhyme melody, for example) and write your lyrics to that tune.  This is sometimes called a Parody.





But the VERY first things you have to decide before you can write a song are:


	• What are you going to write about?


	• If it is applicable, whose point of view will you choose?


	• Will it be serious, humorous, or something in between?


	• What style of music would be appropriate?


	• What musical form will the song have?





Story Threads: Ideas and Thoughts to Weave into your Song





1. _____________________________________________________________


2. _____________________________________________________________


3. ____________________________________________________________


4. ____________________________________________________________


5. ____________________________________________________________


6. _____________________________________________________________


7. ____________________________________________________________


8. ____________________________________________________________


9. ____________________________________________________________


10. ___________________________________________________________
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