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Heritage Corridor Songs Project

A part of Connecticut’s Northeast Corner has recently been designated the Quinebaug-Shetucket National Heritage Corridor.  This designation encompasses the historical, geographical cultural and environmental significance of this region.  The Quinebaug-Shetucket Corridor has a history rich in Native American history, the lore of the country’s early textile mills, and the many immigrant groups who came to work in the mills.


The State of Connecticut mandates the teaching of the state’s history in fourth grade classrooms across the state.   Connecticut’s 1997 State Troubadour, Sally Rogers, has developed a program to enhance the teaching of this curriculum.  The integration of the arts is at the center of the program which included the following components:

•ARTIST-IN-RESIDENCE:


Rogers served as an artist-in-residence at three diverse schools in the corridor: Pomfret-a rural community; Thompson- an old mill town; and Willimantic- an ethnically diverse urban community. Rogers worked with nine fourth grade classes at these three schools, teaching them about primary historical documents, the importance of point of view in historical research, and oral history.  Each class collected an oral history, from which a story was chosen and a song written.   A final performance by all 180 students too place on May 20, 1997.  Students sang their songs as well as Rogers’ compositions (see below).

•CANTATA:


Rogers, who is also recognized for her accomplishments as a composer, wrote a “cantata” of songs based on existing oral histories and first hand accounts of stories reflecting the multicultural and historical diversity of the region. These songs were sung by the fourth-grade students included in the above residencies at the final concert.

•CONCERT:


As a culminating event of the residencies and this project, a concert of the students’ songs and Rogers’ “cantata”was presented at a concert for the public at Windham Middle School in Willimantic.   Students from all three residencies sang in the concert.  

•RECORDING:


The CD which is included with this curriculum guide was made with the support of the Quinebaug-Shetucket Heritage Corridor.  It was intended for the public as a way for them to get to know Connecticut’s Northeast Corner.  It is also available to schools in the area as part of this curriculum guide.

•CURRICULUM GUIDE:


This guide was written by Sally Rogers, Thompson fourth grade teacher, Sandy Andersen, and historian, Thomas Beardsley.  It is available for free to schools in the corridor and includes the guide, the picture book, The Bobbin Girl, and a short video presentation about the mills in 
Willimantic.

•CONSULTING  ORAL  HISTORIAN


Historian and author, Tom Beardsley, served as a consultant to both the school residencies and as one of the contributors to the curriculum guide.  
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Introduction


As an elementary, middle school and high school student, I can honestly say I hated history classes.  It seemed that all we did was memorize dates and phrases from textbooks so we could spit them back on tests.  My own children now attend public school and, much to my surprise, I found that the teaching of history has not changed much over the years.  Students still spit back answers to “Critical Thinking” questions at the ends of chapters.  Even my own daughter isn’t moved by what she has “learned” to find out more about the given era of the week’s text.  But curriculum has been taught as required and everyone moves ahead to the next period of conflict and colonization.

I have loved the study of history ever since I discovered folk music.  In high school, to be with it you had to like folk music, maybe even play the guitar.  So I followed the pack, got a guitar, learned some songs, and completed a poetry class assignment that changed my life.  We had to write a paper interpreting the lyrics of a popular song.  I chose “Scarborough Fair” by Simon and Garfunkel.  When I told my mother about the assignment, she handed me The John Jacob Niles Songbook because she was sure it contained the same song.  I was skeptical.  But indeed, near the beginning, was not one but three versions of the song, all similar but not quite the same as the pop hit.  Each was accompanied by a story about the singer from whom Niles had collected the song and references to the work of other collectors like Francis Child and Cecil Sharp.  I ended up at a university library poring over hundreds of versions of “Scarborough Fair” and other pop hits like “Barbara Allen” and “The Great Silkie”.  Then came the songs of the workers: miners and mill workers at their labors, mothers caring for children, soldiers in the trenches, working people.  For the first time I got to see history through the eyes and ears of those who had lived it, those who had fought in the battles under generals whose names I could never remember, those who had worked for the first time at Arkwright looms bringing in an era of industrialization that until then had just been an answer on a test.  Now I was meeting the very people who sweated in the spinning rooms and labored in the mines, the people who worked for the people in the textbooks.  Folk songs put faces of working people on what had been a faceless history of dates and definitions. 

In 1997, while serving as the Connecticut State Troubadour, I developed a residency program that sought to bring the wonders of history that I had discovered through song to fourth grade students in three schools in Connecticut’s northeast corner:  Mary Fisher Elementary School in Thompson, Pomfret Community School and Sweeney School in Willimantic.   My goal was to teach students: the importance of primary sources for historical research, the necessity of determining whose point of view is being represented in historical writings (even textbooks), and the role of oral history in understanding the past.  Students would learn interviewing techniques and then, as a class, they would interview an elder in their community, thus creating an oral history that could be given to the local historical society for safekeeping.  Then they would choose one of the stories that was told to them and write lyrics to a song telling that story which I would set to music. (They could have done this piece too, if I, or their music teacher, had had more time with them.)  Each of the classes at the three schools (nine classrooms in all) learned their own song as well as the songs of the other classes.  In addition, they learned interviewing skills by interviewing a classmate, a family member and an elder in their community.  They also learned a dozen songs about local history that I had written based on primary historical sources.  Then all 180 students joined on May 20, 1997 to perform these songs for the community.


Was it an educational experience?  The kids’ actions spoke louder than any test scores. They often rushed up to me when I arrived saying, “My grampa worked in the mills!” or “I never knew my family came here from Lithuania.”  I saw students willing to write and revise their writing each time I visited.  They willingly researched the historical events spoken about by the interviewees in my absence.   They interviewed parents and grandparents, getting to know more about their own families.    And at the concert, families listened with tears as their children sang their own songs that they had written about their community.  This was assessment enough for me that their lives had been changed by learning about their own stories.  Their history.


It has also been my observation as a resident artist and educator that students learn best when they can connect the topic at hand to their own lives.  What better way to teach history to students than by starting at their own backdoor?  You want to study immigration?  What family doesn’t have immigration stories (unless they are Native American, and then they most certainly have other stories to tell).  You want to study the Industrial Revolution?  Walk down the streets of almost any town in Northeast Connecticut and the very buildings have stories to tell.


This curriculum guide is meant to guide classroom teachers and their students to the discovery of the awesome stories and history that lie in their own backyards.  By so doing, a foundation is laid for a wider understanding of the history of other places and cultures.  The information and worksheets included will help classroom teachers present several very important historical concepts to their students while integrating the arts into this study.  It is now the belief of many educators that school studies need to address not one or two, but at least eight modes of learning.  In Howard Gardner’s Theory of Multiple Intelligences, eight different modes of learning are identified and he goes so far to say that if each is not addressed daily in the classroom, then it is educational malpractice.   Included in Gardner’s list are linguistic, logical/mathematical, visual/spatial, bodily-kinesthetic, interpersonal, intrapersonal, musical and natural intelligence.  The various fields of artistic endeavors use all of the above intelligences. 

 
So is it not logical that we should be including more not less of the arts in our classrooms if we want our students to grow into flexible thinkers able to work cooperatively with others?  After all, we no longer live in the world of the assembly line.  We no longer need to train workers to put square pegs in square holes.  Rather a worker who is given a square peg has to figure out how to transform it to fit in a round hole!  Information is becoming available at an astounding rate.  There is no way a person could know all there is to know.  But they DO need to know how to find information, how to process it and how to transform what they know into something that is useful as technology changes our world and the kind of work that we do daily.  Between the time a student starts and ends college, not only will job requirements have changed drastically due to technology, but the very jobs available to graduates will be different. To paraphrase arts educator Kathleen Gaffney, we need workers who can look at something for what it might be, as well as for what it is.  By including the arts in our curriculum, we begin to address the kind of learning that is and will continue to be necessary in the next millennium to have a productive workforce.


The lesson plans in this guide are meant to address Gardner’s intelligences, while also remembering that much teaching in Connecticut is driven by the Connecticut Mastery Test or CMT; so several worksheets are offered with the CMT in mind.  Many more are presented to encourage students’ use of spatial/kinesthetic thinking, problem solving and cooperative learning skills.  As you work with this unit, please let us know what you think.  If you have suggestions for improvements or have developed your own lessons to go along with this unit, please drop us a note.  We’d love to have your feedback for future editions of this curriculum guide. (See appendix for addresses.)


Mostly, we would be happy if you try some of the more unusual lessons with your students.  Keep in mind that we are ALL born with musical, artistic, mathematical, logical, etc. minds.  As we experience life, either we are lied to (“No, Johnny, you can’t sing very well.  Just play the drum!”), or experiences get in our way of realizing what powerful learners we are in every intelligence.  For example, to use musical intelligence, you do not have to sing or play an instrument.  You need only to be willing to make rhythmic patterns (see “Sound Compositions”) or walk to a beat.  Your heart beats and your very life depends on its constant pattern.   If we want students to experiment with their various intelligences, we need to be willing as teachers to take the plunge and to be their role models, even if it is scary.  Try to be a piece of a mill (see “Human Mills”), or make up hand motions for “Water Over the Dam” with your students.   And it is OK to have fun.  Learning, TRUE learning, is fun!   And we hope you and your students have a blast with this project!








---- Sally Rogers

An Elementary School History and Music Curriculum for the Towns Located in the Quinebaug and Shetucket Heritage Valley Corridor

This interdisciplinary curriculum is based upon the marriage of the humanities and the arts of history and music. This synthesis will enable grade four through grade six students to gain an understanding and appreciation of historic research and inquiry, music and multiculturalism through a historic exploration of their own community. Although history and music provide the basic building blocks, the curriculum also utilizes art, mathematics, social studies, the sciences and language arts. It is based on the understanding of several humanities-based concepts.

(1) Oral History, Immigration and Ethnicity: To give students experience in interviewing relatives and guests about their lives and experiences. Students identify and interpret the information gleaned from the interview and use it in the lyrics of a song. Immigration and ethnicity are at the core of all studies of American history. This project helps the students to discover themselves, their families and their country. Students not only study local history, but develop literary and musical skills through active participation in the writing of songs and preparation of an end-of-semester concert (See the accompanying video tape of the May, 1998 concert performed at the Windham Middle School by the students from the Pomfret, Thompson and Willimantic schools).

(2) Point of View: Historians not only uncover the sources, they analyze them and espouse a specific point of view, interpretation or arrive at a conclusion based on the sources. Two people may analyze exactly the same evidence and reinterpret it in different ways. This curriculum offers an ideal opportunity for the students to develop their critical thinking skills.

(3) Primary and Secondary Sources: To enable students to clearly distinguish between primary and secondary historical sources. Oral history is an ideal example of a primary source, and the results of their interviews will become the lyrics for songs.

U. S. history is taught in many ways. It is a subject that draws upon the creativity of teachers and students. History is not dates and lists; it is a living, ever changing subject that can be explored through an infinite number of disciplines in the arts, humanities and sciences.  Historians and practitioners of American history are highly aware of the nation’s ongoing problems of unity and diversity. History courses from grade school through graduate school must approach the question of the peopling of America. Who were the different groups that immigrated to North America and joined the Native-Americans? How did their cultural background shape America, and to what extent have the incoming people been “Americanized”?

Local history offers the teacher more potentialities for classroom adventure and involvement beyond any recital of dates or presidents. Many schools have built close relationships with local museums and historical societies. Such institutions provide primary and secondary source material -- the basic building block of this curriculum -- local participation.

The teaching of history through regionalism or locality offers students and teachers endless case studies in which to examine and consider wider aspects of American history, particularly immigration and the American Industrial Revolution. Furthermore, students are energized by identifying and working with artifacts and buildings located in their own communities and of observing and visiting places with which they are highly familiar. Student interest is generated at the outset of this program by a video presentation of local historical sites. The teacher can prepare and provide this.   It is also possible and useful to invite a specialist in your own local history into the classroom.  In this way, students and teachers receive an in-depth look at the history of their community, its industries, immigration and ethnicity. 

Immigration feeds directly into the subject of the Industrial Revolution. In the 17th and 18th centuries, immigrants came to Connecticut predominantly from northwestern Europe. This trend continued up until the Civil War, but in the 1870s, southern and central European groups came to Connecticut and fired America’s unprecedented Industrial Revolution. For example, Eastern Connecticut’s thriving textile mills attracted immigrants from Ireland, Quebec, Italy, Norway, Sweden, Russia, Sweden, Greece, England and Poland. 

A specific town or region’s diverse ethnicity can be demonstrated directly in class by the teacher, or 

visiting historian reviewing the last names of each student and attempting to identify their ethnic roots. These exercises are particularly popular, and the students are encouraged to talk to their parents and grandparents about their ethnic roots on both sides of the family. It is usually the students’ first exposure to the concept of ethnicity, and they are impressed by the fact that someone can accurately identify their ethnic roots merely through their last names -- which they, of course, consider to be American.

An understanding of racial diversity is demonstrated through the study of history. Textbooks are fine, but students with teacher-guidance are energized by seeking out their own sources. Students are taught to distinguish between the different sources available to historians. There are basically two types of historical sources -- primary and secondary. Primary sources are sources which have not been published elsewhere. They are original sources and include letters, diaries, newspapers, city directories and state and government reports. Secondary sources provide a re-use of previously researched materials. The teacher can brainstorm with the students to suggest primary and secondary sources. A typical, previously unpublished primary source appears below. It is a state labor report published in 1898 and highly relevant to this specific curriculum as it features ethnic immigration into Windham County in the 19th century while

subtly displaying racial intolerance, superiority and inferiority. It can be used directly by the students or edited to suit the program.

“Of the population of Windham County, one fifth are Canadian. This is a larger proportion than exists in any county of Rhode Island, Massachusetts, New Hampshire, Vermont or New York; larger in fact than in any other county in the United States, except the border country of Aroostock, in Maine. There are districts where the French Canadian population quite overshadows the American element; for instance, in Baltic and the adjoining villages or above all, in Grosvenordale and Mechanicsville, where two-thirds of the population is Canadian.

The Canadian population of Connecticut has been subject to several unfortunate influences which have made it less enterprising and independent than that of other states. It has had no newspapers of its own. It has shown comparatively little enterprise in works of permanent value to the community. The trouble at the bottom of the whole matter has been, that the Canadians of Connecticut have in general not come here of their own notion, and with their own resources, but under the influences of the employing companies, if not under actual contract with them. These companies have thus had an hold upon the settlers which has prevented any feeling of independence that might otherwise have developed. In addition to this, in many of these districts the land is largely owned by the employing companies themselves.

Thus the Canadians who came here on their own account stopped in New Hampshire or Massachusetts while those who came to Connecticut were in large measure brought here. The fact is sufficient to explain a great many differences.

It is the custom to speak of the French Canadians as though they were a worthless race. Such is by no means the case. The virtue of industry they have in the highest degree. they are far from being difficult to deal with. In economy of food, as has been shown by Edward Atkinson (Proceedings of National Convention of Bureau of Statistics of Labor, Boston, 1885, pp. 53-56). They teach us a lesson from which we might learn a great deal. The trouble is, their economy does not stop at a point where it would be desirable. Their standard of life is one which it would be a serious misfortune for the American laborer to imitate. Their wants have been reduced to a point where low expenses no longer indicates economy, but lower civilization. There are honorable exceptions to this statement, but as a rule it is true of the French Canadian population of northeastern Connecticut.

We have used the past tense because there is reason to believe that these matters are improving. In Massachusetts and New Hampshire there has been decided improvement. As years go by many of the Canadians relax their purpose of returning to Canada. They give American habits and American opportunity to take hold upon them. As they become Americanized they drop their worse characteristics and maintain their better ones. The Canadian government has endeavored to resist the tendency of its citizens to make America a permanent home, but these endeavors have been unavailing. The establishment of churches of their own, often at great expense, in many parts of New England has given the French Canadians strong local ties among us: and the prospect of these tendencies will continue.

Annual Report of the Connecticut Bureau of Labor Statistics (1898), 60-61.

 The Connecticut view of French Canadian immigrants can then be compared with the view of the same “problem” in neighboring Massachusetts in 1881.

WHERE TO LOOK FOR LOCAL PRIMARY HISTORICAL RESOURCES
Oral history is extensively used in Willimantic Industry & Community: The Rise & Decline of a Connecticut Textile City (WTHM, 1993) by Thomas. R. Beardsley wherein interviewees discuss French Canadian, Irish, Polish, Italian and Displaced Persons (DPs) ethnicity in Windham. Research into censuses and city directories reveals much about local history and immigration. Local libraries, historical societies and museums have local collections that can be utilized. The manuscript census material is obtainable at the Center for Connecticut Studies (CCS) at Eastern Connecticut State University (ECSU) for all eastern Connecticut towns. The census material provides much information on the ethnic origins of immigrants (Contact Barbara Tucker or Pat Stark for more information). Another primary source for local history and immigration can be found in the micro-filmed copies of local newspapers at the Center for Connecticut Studies at ECSU.  




---Thomas R. Beardsley

Suggestions for Using this Guide

This guide includes lessons in the following areas:


1)  Using Timelines in the Classroom


2)  What are Primary Historical Sources?


3)  Immigration to America


4)  The Industrial Revolution:  BOBBIN GIRL and the Mills of New England


5)  The Importance of Understanding Point of View in Historical Writings


6)  The Ins and Outs of Interviewing


7)  Oral History as a Historical Document:



Conducting an Interview in the Classroom



8)  Songwriting:  Transforming Stories into Songs


While these units can be taught consecutively, we think it better to teach some of them simultaneously.  Each unit takes two to five days to cover (approximately one hour of class time each day), while the interviewing and songwriting material could take five or more class periods to complete.  We suggest that after the introduction of the materials about timelines and primary sources, you begin to weave the interviewing techniques into your days, so that you are ready to do your classroom oral history after covering immigration and the Industrial Revolution.


The songwriting activity can be looked at as an assessment tool. As a class, students choose a story from their oral history interview to turn into a song lyric.  They determine what is the beginning, middle and end of the story; what point of view will be represented and what musical form they will use to compose their song.  Depending on how much time you have, the class can write one cooperative song or individuals or small groups can each write a song.   If this is your first experience with classroom songwriting, we recommend the whole class approach.


The topics of immigration and the Industrial Revolution are most likely also covered in your regular textbook series.  Feel free to use these materials to enrich whatever you already have available.  These lessons are meant as an overview of these topics rather than a complete and comprehensive unit.  These materials should prove adequate to give students some background for understanding both the times and conditions for “The Bobbin Girl”, as well as an appreciation for how immigration has affected their own cultural heritage.


The importance of being aware of point of view in historical writing cannot be stressed enough.  Students can think of many examples of conflicts with friends where an event has been described completely differently depending on the person being asked.  But how often do we think of the point of view of an omniscient textbook writer?  How does the reading audience of a textbook affect how it is written and whose stories are chosen to be included?


For a culminating event, you may choose to do any of the following:

•
Have a community concert of any songs that have been written by classes involved in the program. 

• 
Any of the “Songs of the Heritage Corridor” that the students have learned could also be performed along with any of their sound compositions and movement improvisations.  


•
Have a display of the student’s written work and song writing process 


at the concert. 


• 
If only one or two songs have been generated, include them in your 


winter or spring school music concert.  


•
Students could also make a formal presentation to the local historical 


society or town library of the tapes and transcriptions of the oral 



histories they collected. 


• 
Invite the press and, of course, the parents, school board and town 



officials to celebrate the students’ accomplishments.  Let your 



community know about the fine work produced by your teachers and 


students!

Assessment Strategies
There are many ways to evaluate students’ work.  A number of techniques are listed below. Any, all or a combination of them may be used depending on the teacher’s style, philosophy, time, etc.  

1) A Portfolio of student work should be kept until final evaluation is done.  Then all work pertaining to the unit can be assessed in terms of progress, interest and participation.

2) Participation in discussion, research, writing and group work is a key component.  

3) Learning logs allow students to process information.  These logs are like diaries in which the students can write in on a daily basis, or as a writing assignment.  Students can summarize, react to and reflect upon what they’ve learned, ask questions, and so on.

4) Self-evaluation is an excellent method for students to reflect upon their learning, attitudes and behaviors.  It allows students to analyze and critically assess their learning and their learning behaviors.  

5) Worksheets that are a part of this guide can be scored according to your own or your school’s grading criteria.

6) Character journal is a written diary kept by a reader as he/she assumes the role of the main character as a book is read. (Hancock, 1993).  As the student takes the point of view of the main character, the author’s language, vocabulary and style must be followed.

7) Think/Pair/Share is a cooperative group activity.  After reading or completing a lesson, students are given time to think about what they have learned.  After this “wait time,” students share what they have learned with a partner. Then each student writes what he/she has learned in their journal.  An alternative is to have students stand and orally share what they have learned.  

8) Round robin is another cooperative strategy.  Each person takes a turn sharing what he/she has learned even if he/she repeats what someone else has said.  After everyone has shared, each student writes in his/her journal what he/she has learned.                   

 American Thread Company Mill, Willimantic, CT


Courtesy the ‘Mill Museum’
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