Providing Students with an Understanding of Immigration

Historians refer to the years between 1820 and 1924 as the “Century of Immigration.” During those years some thirty-six million immigrants arrived in the United States, with almost nine million arriving in the peak period of 1901-1910. A simplistic analysis of immigration into the United States during the Century of Immigration refers to “Old” and “New” varieties. Old immigration describes the mainly Protestant, Northwestern European immigrants who came to the United States in great numbers up until the 1870s. A distinctive immigration shift occurred during the years following the Civil War, when Protestants were replaced by “New” immigrants, mainly Roman Catholics and Jews from south and central Europe. 

However, there are distinct exceptions to the simple dichotomy of Old and New. There were differences in the immigrants’ family structures, occupation and education. Also, it is important to examine immigration in the context of specific economic and social conditions in the United States and Europe at the time of immigration and emigration. Furthermore, a large number of immigrants came from beyond Europe, from China, Asia, French Canada and Latin America.

The ethnic immigration patterns of Northeast Connecticut immigration closely resemble the national trends, during the Century of Immigration. The Irish were the first to arrive en masse during the 1840s. Irishmen labored upon canals and railroads, and Irishwomen worked as cooks and chambermaids. About five million Irish immigrants arrived during the Century of Immigration, but it is a myth that this immigration was a direct result of the potato famine. The majority of Irish immigrants arrived after the Civil War. 

German and Scandinavian immigrants arrived in large numbers during the early part of the immigration century, along with a large number of Britains. The post-bellum new immigrants had originated from the Mediterranean region and consisted of Italians, Greeks, Arabs and Armenians. These Catholic and Muslim groups were followed by Eastern Europe immigrants from Poland, Hungary, Russia and the Balkans. During the late nineteenth and early twentieth centuries large numbers of Jewish immigrants arrived from Germany and Russia, thanks to the Baron de Hirsch Fund (1891) and the Jewish Agricultural and Industrial Aid Society (1900).

There was a great fear in the United States at the end of the nineteenth century that the Anglo Saxon bloodline of old America was being diluted by the new immigrants. This resulted in the formation of organizations such as the Sons and Daughters of the American Revolution. After World War I, fearing social revolution, the American authorities began measures which culminated in the strict immigration laws of 1922 and 1924 which restricted the entry of non-Protestant groups into the United States by a quota system. Control of immigration fell into the hands of a nativist, racist movement which cherished its white, northern European, Protestant roots. Evidence of this can be gleaned from many sources. Consider this report from Massachusetts authorities in 1881:

The Canadian French are the Chinese of the Eastern States. They care nothing for our institutions, civil, political, or educational. They do not come to make a home among us, to dwell with us as citizens, and so become a part of us; but their purpose is merely to sojourn a few years as aliens, touching us at only a single point, that of work, and, when they have gathered out of us what will satisfy their ends, to get them from whence they came, and bestow it there. They are a horde of industrial invaders, not a stream of stable settlers. Voting, with all that implies, they care nothing about. Rarely does one of them become naturalized. They will not send their children to school if they can help it, but endeavor to crowd them into the mills at the earliest possible age.

Carroll D. Wright (1846-1909) 

Massachusetts Commissioner for Labor Statistics in his 1881 Report.

Immigration and subsequent racial intolerance can be examined by the students through materials prepared by the teachers. The best current historic writing on the subject can be found in Roger Daniels’ Coming to America: A History of Immigration and Ethnicity in American Life (New York, 1990). Mary Shapiro’s Gateway to Liberty: The Story of the Statue of Liberty and Ellis Island (New York, 1986) contains a well-illustrated, concise history of the America first experienced by European immigrants. Strongly recommended are the 19th century cartoons of the German-American artist, Thomas Nast, who portrayed many immigrant groups, particularly the Irish, as negative stereotypes.

Current scholarship on the history of immigration is based upon the differing interpretations of Oscar Handlin (1951), John Bodnar (1985) and Roger Daniels (1985). Handlin wrote about the initial alienation of new immigrants to America, before social and cultural roots were developed. Bodnar’s thesis was based on the idea that immigrants transplanted their cultures from the old country. Daniels disagreed with Handlin and Bodnar. He believes that historians were missing the point by looking at immigrants as objects of history, as metaphors (uprooted, transplanted) instead of as subjects of history, and that each individual immigrant has a different story. Each argument has its point, and they are good positions from which to commence analysis. A more local view of immigration into Connecticut can be gleaned by the oral history collections of Shuldiner and Stave, featured in the bibliography.
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Immigration

Objectives of this Unit:

• Students will gain an understanding of their own cultural heritage.
• Students will hone their interviewing skills by interviewing someone older in their family about their ethnic roots.

• Students will explore the importance of immigrants in the building of this 

nation.

• Students will become familiar with the immigrant groups that came to their region of the country and the reasons that brought them there.

Note to Teachers:

After reading Tom Beardsley’s introduction to immigration in the United States, you have several paths you could follow.  You may want to use your standard classroom textbook for a unit on immigration.   You can also use the lessons presented here to get students thinking about their own ethnic heritage and how it relates to regional history.  You may also want to search out people in your local community who have immigration stories to tell.  Invite them in to your classroom.


Our purpose in including this unit is to connect the patterns of local history and employment (factories, mills, etc.) with the different waves of immigrants.  Students will hopefully begin to see the connection between their own families’ reasons for coming to this country and local history.  For example, in the town of Willimantic, there are many people of French Canadian, Slavic and Puerto Rican descent.  Many of these groups originally came to Willimantic seeking employment in the mills.   Many were even recruited by the mills, especially during labor unrest as a way to break up labor unions with non-union workers (“scabs”)

Note: You may want to use the letter writing activity from the unit “Point of View” here.


The study of immigration is also an ideal time to look at the role of immigration in civil rights issues in the United States.  We often forget that not all immigration was voluntary.  Slaves were brought as involuntary immigrants.  Schools often perpetuate the myth that America is a melting pot where people from all nations can come and be accepted into this culture, guaranteed a job, a place to live and healthcare.  The truth of the matter is that each new wave of immigrants often bears the brunt of bigotry and oppression.  Remember “No Irish Need Apply”, or the purpose of Proposition 111 in California (to keep out illegal Mexican day laborers).  Especially if immigration coincides with an economic downturn, the finger of blame is most often pointed at the immigrant population, whether rightly or wrongly.  In order to break the cycles of discrimination, we need to teach the truth about our immigration history.  Young people, with their keen sense of justice, are ready to hear it and react to it.  We owe it to them to tell them the truth, after we learn about it ourselves.  

What’s in a Name?


Names are often a good indication of a person’s ethnic heritage.  Chances are, if you have read or traveled much, you yourself will have had enough experience to recognize which names belong to which culture.  Historically, surnames have also been an indication of a person’s occupation.  In some countries today (India as an example) many occupations are as hereditary as the names of the people, and a job is passed down through a family for generations.  In most western cultures today, this is no longer the practice.

     
Listed below are some common names and their meanings and cultural origin.  How many are represented in your classroom?  What names not listed here have meanings and origins that you can decode?  How are names used to create community?  How are they used to create damaging stereotypes?  How do we determine our surname in this culture? (this is no longer an easy question to answer and is extremely interesting to both historians and folklorists: hyphenated names, naming children by their mother’s maiden name, re-naming after divorce, etc.) Why are first names not always a good indicator of cultural origin?

SURNAME
MEANING
CULTURAL ORIGIN


Fletcher-  
Maker of arrows
German

Smith

As in “blacksmith”
English

Taylor

a tailor
English

Baker

a baker
English, German, 




Scandinavian 









     (depending on the spelling)

Miller

someone who works
English, German (Mueller)                            in a mill, such as a 



flour mill


Fogel, Vogel
Means “bird”
German, Dutch

O’Donnell
literally, “of Donald”
Irish (Scandinavian





Names also indicate


“son of” or “daughter of”, as in Olafson (son of Olaf) 



Fisher or Fischer
a fisherman
English or German

Bishop or Bischoff
bishop, as in the church
English or German

Poirier

pear tree, a fruit grower
French

Family Member Interview

Objectives:
• To hone the students’ interviewing skills

• To involve the community in classroom learning

• For students to become knowledgeable of their ethnic immigrant heritage

• To improve note taking skills

Note to the Teacher:


In this lesson students are asked to interview a family member, preferably someone over about fifty years old.   A grandparent or other elderly family member is ideal, or perhaps an older neighbor.  Someone of their parents’ generation, or a parent is fine, but an older person would be able to talk about earlier historical events and their effect on his/her life.   If the student can only find a youngish person to interview, they will still have the practice of interviewing and taking notes, if not the historical depth of information.


The ten questions included are meant to be the beginning of the interview.  Students should feel free to ask other questions based on topics that come up.
 
1)  Go over Tom Beardsley’s list of “Ten Most Important Questions” with the student.  Discuss why these pieces of information might be of interest to a historian.  Ask the students to brainstorm other possible general questions.  In reviewing the questions with the class, you can go over possible new vocabulary (ethnicity, generation, etc.)


2) Using your historic timeline (First unit),  help the students to determine what historical events a 20 year old might remember, a 30 year old, 40 year old, and so on.  This helps them determine what questions to ask.  In other words, you wouldn’t ask someone in their 20’s if they fought in the Viet Nam War.  


3) Have students identify someone to interview.


4) Over a weekend, send the students home with the Family Interview Worksheet.  Have them turn in the completed interview the following Monday. [NOTE:  during my residency, a couple of students conducted their interviews with older relatives who lived out of state by e-mail or by phone.  For some students this would be a viable option.]


5) Have each student share what they consider to be the most interesting part of their interview with the class.  Using a different color pin, add the ethnic origins of the people you interviewed to your Immigration Map.  You are slowly getting a picture of the ethnic diversity in your community. 

[NOTE: as an extension, you could add different colors for students in other grades in the school]
[NOTE:  If you want this to be a more in depth writing assignment, you can follow the format of the previous biographical interviews and have the students write an expository essay about the person they interviewed.]

Ten Questions to Start Your Oral History

1. When were you born?

2. Where were you born?

3. Where were your parents born?

4. What ethnicity are your ancestors?

5. When did your family come to the United States?

6. What did your parents do for a living?

7. What do/did you do for a living?

8. What was life like when you were a kid?

9. What was the town like where you lived?

10. What changes have you seen in your lifetime?

Immigration Map

Objectives:

•To familiarize students with the ethnic diversity represented in their classroom.

• To work on map reading skills

Process:

1. After completing your family member interviews, have each student share what their ethnic heritage is with the class.  Write the countries that are represented on the board.

2. Hang up a large world map (or have an interested group of students make one just for this project) in a prominent place in the room.  It should be in a spot where it can be left so you can refer to it whenever you have a “teachable moment”.

3. Place a pin in the map for each student’s family origin.  Remember that there may be a familiar “melting pot” kind of heritage for many students.  Their two parents may each stem from multiple ethnicities.  Include as many as can be uncovered. [NOTE: If use pins with colored heads or flags, you can use one color for the students’ ethnic heritages, another for teachers in the school, and another for the people the students later interview.]

Discussion Questions:


• How important is our ethnic origin in determining what we do in our lives?


• Are there examples in the United States of ethnic or racial stereotypes?


• How do these stereotypes affect people’s lives?


• How important is it that we know where our family has come from?  Why?


• Does your family maintain any traditions from your cultural heritage (special 

  foods, celebrations, sayings, language, etc.)?

EXTENSIONS:

• Have students bring in recipes or foods representative of their heritage

• Share in class any of the family traditions students still follow

• Have a discussion about ethnicity and its importance in places like Yugoslavia,

Ireland, Indonesia, India and Tibet today.  Why does ethnicity matter in these places?  Should it?

• Learn a game, song or folk tale from each of the cultures represented in the class.

• Do a graphing activity to show percentages of students in each ethnic group.

Family/Acquaintance

 Oral History Interview

(You may use the back of this paper or any other notebook paper if you run out of room)

Student Name ___________________________________

Date_______________________

Interviewer’s name (that’s you!)

________________________________________________________________
Interviewee’s name (your friend!)

________________________________________________________________
Interviewee’s address (Street, City, State)

________________________________________________________________________________________________________________________________________________________________________________________________
1. When were you born? ________________________________________________________________
2. Where were you born?

________________________________________________________________
3. Where were your parents born?

________________________________________________________________
4. What ethnicity are your ancestors?

________________________________________________________________

5. When did your family come to the United States?

________________________________________________________________
6. What did your parents do for a living?

________________________________________________________________________________________________________________________________

7. What do/did you do for a living?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

8. What was life like when you were a kid?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
9. What was the town like where you grew up?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

10. What changes have you seen in your lifetime?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
11. Is there anything else you would like to say?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Vocabulary List

culture
ethnic
ethnicity

origin
surname
immigrant

immigration
genealogy
oral history

community
stereotype
labor union

strike
scabs
generation

ancestor
descendant
century

decade   
millennium
centennial

bicentennial
architecture
warp

weft
shuttle
bobbin

doffer
boarding house
overseer

loom
carding
spinning

Industrial Revolution
productivity

Conducting an Oral History Interview

Choosing the Informant


It is important to identify an informant who is comfortable in a school setting.  The person should be comfortable with young people and willing to speak directly, not patronizingly to them.  It helps to choose someone who you know likes to tell stories and is articulate.  Don’t just consider prominent people in the community.  What about mill workers, postal workers, small business owners, street cleaners, the school custodian, relatives of one of your students, etc.  The older the informant, the more they have experienced in their lives, whether it’s fighting in a war or building a family.

Determining the Questions:


According to historian, Tom Beardsley, there are ten questions that should be asked in any oral history interview.  They follow this article.  In addition, you should have a certain amount of information about the person before you conduct the formal interview in order to ask good questions.  For this situation, it is probably best that the teacher identify the informant and gather the initial information: age, basic life history, jobs, family, travel, life-changing experiences, etc.  What national and world events/inventions have they witnessed in their lives?


When you have enough information to share with the students about the informant, do so.  Then have the students brainstorm a list of other questions they might ask.  Write them on the board.



Keep in mind that questions should never be answerable by a yes or no.  In other words, do not ask, “Did you have an enjoyable childhood?”.  Rather something like, “What was it like for you when you were in elementary school?”   Have students practice formulating their questions in this way so they can get more complete and interesting answers.

The Equipment



Remember that in a situation like this, Murphy’s law is working overtime:  if something might go wrong, it probably will.  So have back-ups for everything (including your informant!)  At the minimum, you’ll need a cassette player/recorder with new tape (no longer than 60 min.) and new batteries with an extra set on hand. It would be better to have a cassette recorder with an AC adaptor which is often much more reliable than batteries.  Better still would be to set up TWO cassette players with AC adaptors, so that if one malfunctions, you will be likely to have a second working one.


You may also want to videotape the informant.  Video is a boon for the oral historian as it not only preserves words, but the image of the speaker which is of obvious interest to historians.  Again, two cameras set up on tripods with AC adaptors placed in such a way that no one will be likely to trip over the cord and unplug or knock over the camera would be the best solution.

Setting up the Equipment: 


When setting up the equipment, remember that you want it to be as inconspicuous as possible so that the speaker feels comfortable.   Place the cassette recorders as close to the speaker as possible with the microphone aimed toward them (questions from the interviewer should be asked loudly so as to make it to tape.)


Video can be set up further away from the informant if you have a zoom lens on your recorder. If you have no zoom, make sure the camera is close enough to get expressions and at least the upper body in the frame.  A couple of books are listed in the bibliography that deal with videotaping.


Students are quite capable and very willing to set up the equipment if given firm parameters: any messing around or not following instructions, and they lose the privilege of helping out.  No second chances!


It doesn’t hurt at all to do a run through of the set-up and starting of the tape.  Many a tape lies blank for lack of a rehearsal. 


You don’t want to use a tape longer than 30 minutes on a side because they have a tendency to stretch, distort and break over time.  This means that you need to make sure that someone is ready and waiting to turn the cassettes over after 30 minutes.  If you forget, you’ve lost half of the cassette version.  Another option is to have two cassettes ready.  Start one and when it stops, simply start the other.  This requires more tape, but would be less conspicuous.  But still double check that the tape is running and not on pause or out of record mode when you start the second half of the interview.  

Recording Vital Information

Before recording, make sure to label each video and cassette with the date, where it is being recorded, who is being interviewed and who is doing the interview.  If each member of the class is involved, include an extra paper with their names on it.  These labels should be on the tape itself, on the box and on the separate sheet of paper if there is one.  This will save you much time and grief later, not to mention the possibility of recording over a wonderful interview!

Conducting the Interview


Make sure the questions you have chosen have been written out and a copy given to each student so they can follow along.  Assign one question to each student.  They can be drawn by lots, assigned based on seating in the classroom or by some other method you determine.  Have each student circle their question on the interview sheet so they can quickly and easily find it when it is their turn to speak.


Whoever starts the tape should first make sure everyone is ready to be quiet and attentive.  As soon as the tape is turned on, the people running the video and cassettes should double check that the machines are indeed on, in record mode and moving.  Then have an “MC” introduce him/herself and then formally introduce the informant.  They should state the person’s name, the date and where the interview is taking place.


You must prepare students to be attentive listeners.  If they can’t do it on a day- by-day basis, they’ll have a hard time on your recording date.  You can practice being silent and looking up for one minute, then two minutes, then three in the days before the interview.  If you have done many of the theater and movement activities in this guide, students will have had ample opportunity to be attentive audiences for their peers. A review of what that means: 


• Look pleased with what is being said. 


• Look directly at the person and acknowledge what they are saying, 


especially if you are the one asking the question. 


• Don’t add your two cents.  Listen. Don’t talk.


• Don’t drape yourself across your desk, lean on your elbow or otherwise 


look bored.  It will affect the quality of the interview for sure.


Limit each interview to an hour at the most.  If you have time in your schedule and want to continue, you can invite the person to come back at a later date to finish up. 


When asking questions, students should speak clearly and loudly (it doesn’t hurt to practice this with a dry run-through ahead of time).  Give the informant time to answer the question completely, and do not interrupt their answer with the next question.


If the informant goes off on tangents, you, the teacher, can decide when to bring them back to the topic at hand if necessary.  Sometimes, the tangential information can lead you to much more interesting questions than you had planned to ask originally.  But sometimes, story leads to story leads to story and very little has been actually said.  In this case, tactfully bring the informant back to the topic.


When the interview is over, turn off the cassette recorders and videos and thank your guest.  A little applause is always nice.  Also, have the students write thank you notes to your informant.  A copy of the cassette and video (and transcript, if you have one) could be included with the packet of thank-you’s.

Transcribing the Interview


Identify a community member in advance who is willing and capable of transcribing from either a cassette or video. The school secretary might be willing to do it, but try to find someone else first as it is a fairly time consuming task, and he/she is more than likely already overworked.  A retired person, a parent or someone in your local historical society might be good people to ask.

Archiving the Recordings and Transcriptions


When you are finished writing your song based on the interview, it is time to archive the original documents.  A formal presentation of tape, video, transcript and song to your local library or historical society could be a good publicity event for your school.    If you are planning a performance of the compositions, the presentation could be made at the event.  

Using the Video and/or Transcript in the Classroom.


For the purpose of this guide, we will be using the stories from the transcript to compose lyrics for a song or songs.  Instructions for that activity follow.  It is useful to have a transparency of the oral history transcript for this project.

There are many fine books available on the topic of oral histories.  Several are listed in the bibliography.  You may find them to be useful reference materials for this unit.

Point of View: The Interpretation of Facts

When interpreting primary and secondary sources, historians strive to be objective in their analyses and conclusions. One of the greatest mistakes in studying history is made in comparing past behavior of individuals and societies and comparing them with modern-day standards. Historians must stand back from the facts and understand that culture, morals and politics were entirely different one hundred, two hundred or three hundred years ago. It is easy to condemn the New England Puritans for hanging, drowning and burning women, and a few men, as witches. But this reflected their belief that the devil was always amongst us. Society, three hundred years ago, was violent and less humane than today. Analyzing history from a modern standpoint is a form of bias, a specific point-of-view.

Historians, like everyone, have differing points-of-view, differing opinions, differing religions and differing political philosophies. In 1975, as the Bicentennial celebrations approached, Time magazine invited six leading historians to list the major events that had shaped American history. They came up with 356 events and agreed on only five. Therefore, teachers and students of history must beware of bias when constructing a history. With so many facts, historians need a structure. That is often provided by a chronology, a time-line of events, or labels and patterns, such as the industrial revolution and the Hudson Valley School of Painting. Patterns of history are best structured when every opinion or bias is included in the analysis.

History mostly contains biases, which reflects a specific point-of-view. In the 1960s and 1970s, historians began writing revisionist history to discount all the supposed “bias” history written in years past. A good example of revisionism can be found in the old and new books written about Benedict Arnold, from cruel traitor to a mistreated, misunderstood, kind, gentle man who was forced over to the English by his cruel treatment at the hands of his fellow American colonists. Furthermore, historians no longer talk of melting pots when explaining immigration and assimilation. Americans readily identify themselves as “hyphenated Americans,” that is Italian-American or Irish-American, before identifying themselves as purely American.

Historians also hotly debate whether individual people or social and economic forces shaped society. Some passionately believe that great men, like Abraham Lincoln, shaped the country’s destiny, while Marxist historians maintain that economic forces have shaped the nation. Each has to be aware of their bias. In stating one theory of history or pattern historians must also mention and list the alternative points of view to enable the reader to be able to consider those alternatives. Point-of-view in history is ideally demonstrated in oral history projects such as this, where both the interviewer and interviewee often present specific ideals and philosophies.

In preparing a list of questions for students to ask, it is necessary to consider that bias is an unavoidable part of the process of documenting history despite one’s subjectivity. 

William Eliot Barrows (1842-1901), the subject of one of the songs in this anthology, is an individual who can be viewed from specific points-of-view. In researching Barrows, contemporary accounts refer to him as a self-made-man, someone who “pulled himself up by his bootstraps.” This was written in a period when “Yankee ingenuity” was virtually a religion, where anyone by virtue of his or her hard work could easily rise to the top. Barrows is constantly referred to someone who achieved success by his ingenuity, compassion, morality and hard work. He trained in the Lowell Machine Shops in Massachusetts after the Civil War and joined the Willimantic Linen Company in 1874. In 1882, he was the head of the company. From rags-to-riches, from apprentice to master in a few short years. And when he reached the top, he was the model industrial manager who generously provided coffee breaks, free clothing, free education and free entertainment for his workers -- but at a price. 

A careful reading of Barrows life provides a different point-of-view. He was not “self-made.”  Although born in Ohio, Barrows was from an elite, wealthy, Yankee family. His father, Elijah, was born in Mansfield, Connecticut in 1805. Elijah Barrows was educated at Yale and became a distinguished university professor, an expert in sacred theological texts. William Barrows, aged 19, enlisted as a private in the Union Army in 1861. Barrows’ letters to his family during the Civil War reveal Barrows’ elite background. He was miserable in the ranks and admitted that he find it difficult to mix. Elijah Barrows “pulled strings,” and his son was quickly promoted to second-lieutenant. Barrows went on to fight in the Battle of Gettysburg and commanded three companies of Vermont soldiers in a flanking action.

William Barrows’ eagerness to join the Union Army meant that he missed out on a formal university education and after the Civil War he entered into an academic, engineering apprenticeship at the Lowell Machine Shops in Massachusetts. But he was no working-class, immigrant worker. On graduation from Lowell he was appointed the manager of a paper mill in Paterson, New Jersey, and in 1874 he was hired as assistant-treasurer of the Willimantic Linen Company. Barrows quickly realized the immense wealth of the Linen Company. But like many of the elite he was highly aware of the industrial, social and political unrest that rapid industrialization had caused in the United States after the Civil War. 

For many elite Americans the answer to the problems was social control. Barrows used the company’s vast wealth to build worker housing, a recreation park, a library and a company store in Willimantic. His paternalism is clearly exposed in an interview with a New Haven Register reporter in 1883 wherein he explains how he was impressed by similar paternalistic undertakings on a trip to England, at Saltaire, in Bradford, Yorkshire to view a giant woolen mill complex and village built by Titus Salt. He looked upon America’s problematic industrial classes as misguided children who required some fatherly guidance and discipline. Barrows was not someone who started with nothing and worked his way to the top. He was from a wealthy Connecticut family and undertook a top, engineering education before embarking upon a career of industrial management. He believed in social control and social engineering to prevent violence and revolution and to provide increased profits to the company directors. “A happy worker is a good worker.” But the company’s workers had to sacrifice a great deal of personal freedom and choice.
