Biographies: In-Class Interviews

OBJECTIVES:

• To familiarize students with interview techniques

• Practice note-taking skills

• Differentiate between biography and autobiography

• Use notes to write an expository essay

To the teacher:

In preparation for conducting a formal oral history, students will practice their interview skills by interviewing a classmate using the graphic organizer on page 94 ("Sample Student Questionnaire") to take notes.  Prior to the interview, the form can be read and discussed as a class.  Students may suggest additional questions of interest to include in the interview.

Because so many students come from families where they have more than one home, this exercise could bring up some personal issues for students.  For example, when asked about their address, many students don’t know which address to give.  I have always tried to validate that they do have more than one home by taking the sociologist's point of view.  Historically, we live in a very interesting era where more children than ever live in non-traditional settings.  Many have more than one set of parents, some live only with one parent, some live with extended family members or in foster care.  Many children are adopted as well.  All of this information is of great interest to historians and sociologists because it helps paint a picture of the time we live in.  The information also calls to mind many more questions that would interest a historian:


• Why do so many children live in more than one place?


• What percentage of children live at more than one address?


• What percentage of children live with one parent? Two parents?  

   Someone other than their birth parents?

[NOTE TO TEACHERS:  If the above information is gathered, why not turn it into a graphing project?]

This interview can bring up touchy issues, but if they are deftly managed, many teachable moments can arise, as well as opportunities to validate the lives of children who may heretofore have been timid to share their personal situation.


In any case, it must always be OK for a student to choose not to answer any given question.  In this case, they might be asked to offer an alternative question that they would like to answer.
[The sample questionnaire on page 94 may be used, but it is much better to have the students develop their own interview questions.]
Writing a Biographical Sketch

[This writing prompt is adapted from one written by Lynn Dowder at Witt Middle School, Stafford Springs, CT.  The score sheet was developed by Donna Dufresne, Pomfret Elementary School, Pomfret, CT.  This is an especially useful actvity at the beginning of the year when students are just getting to know each other.]

Project Summary:
We are preparing to conduct a formal oral history interview. We will practice the skills needed by first interviewing a classmate. In your interview, you will try to learn as much as you can about your fellow student. Then you will use the factual information you have gathered through your interview to create a 4-5 paragraph biographical sketch which describes your classmate.

PURPOSE:
Your goal is to describe a classmate so that others in the class will also “get to know” him/her.

WRITER’S ROLE:
You will write from your own point of view, using the notes from the interview of your classmate.

AUDIENCE:

Your audience will be others in the class.  Remember, give details about your classmate so that others who do not know this person will have a good idea of what he/she looks like and what their life is like.

FORM:

Your description will be written as a 4-5 paragraph biographical sketch.

FOCUS CORRECTION AREAS:

1. 4 paragraphs:  Personal Data; Family/Friends; Favorite things; and 

       Hobbies/Interests--40 points

2.  4 Details for each paragraph- 40 points

3. Capital Letters AND End Punctuation- 20 points (5 pts. for each of the 

     first four errors found)

PROCEDURE:

Before writing your description, you will do several activities in class:

• Interview a classmate just to find out enough about them so you can later ask intelligent questions in your more formal interview.

• Create a questionnaire after the first interview making sure you have a variety of question topics.

• Re-interview a classmate using your questionnaire.  Record all responses in your notes.

• Categorize and record your responses using the Focus Sheet your teacher gives you. Your categories will be: 

1. Personal Data 

2. Family/Friends

3. Favorite Things

4. Hobbies/Interests

• Draft your description, including a closure paragraph of at least three 

   sentences.

• Read your draft out loud to yourself and make any changes you feel will 

   improve your description.

• Work with a partner and get feedback on your description; double check your

   FCA’s to make sure you have done a good job in those areas.

• Complete Writer’s and Reader’s Revision Checklists.

• Use the computer, if available, to write a second draft with all of your     

   improvements.

Writing a Biographical Sketch:

Sample Student Questionnaire (Biography)
Name________________________  Date _______________________

Interviewer’s name (that’s you!)

___________________________________________________________________
Interviewee’s name (your friend!)

___________________________________________________________________
Interviewee’s address (Street, City, State)

___________________________________________________________________
___________________________________________________________________
Where else have you lived?

___________________________________________________________________
What is your favorite subject in school and why?

___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
What hobbies do you enjoy?(swimming, sports, sewing, models, skateboarding, etc.)

___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
Tell me something interesting or funny about yourself

___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
Writer’s Revision Checklist:

 Writing a Biographical Sketch
Writer’s Name______________________________________

1.  In your first paragraph, did you include 4 details about your classmate’s physical appearance and/or personal data?    YES______________  NO______________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Underline the details on your rough draft.

2.  In paragraph #2, did you include 4 details about one of the other categories (Friends/Family; favorites; Hobbies/Interests)?YES__________NO____________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Underline the details on your rough draft.

3.  In paragraph #3, did you include 4 details about one of the other categories (Friends/Family; Favorites; Hobbies/Interests)?

YES__________NO____________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Underline the details on your rough draft.

4.  In paragraph #4, did you include 4 details about one of the other categories   (Friends/Family; favorites; Hobbies/Interests)? YES__________NO__________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Underline the details on your rough draft.

5.  Are punctuation and capitalization used correctly?  YES______ NO_________

List the things you need to fix here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Reader’s Revision Checklist:

Biographical Sketch
Writer’s Name___________________________________

Reader’s Name__________________________________

1.  In the first paragraph, did the writer include 4 details about a classmate’s physical appearance and/or personal data?  YES_______________  NO______________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

2.  In paragraph #2, did the writer include 4 details about one of the other categories (Friends/Family; favorites; Hobbies/Interests)? YES__________NO____________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Category of Paragraph #2

_____________________________________________

3. In paragraph #3, did the  writer include 4 details about one of the other categories (Friends/Family; favorites; Hobbies/Interests)? YES__________NO____________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Category of Paragraph #3

_____________________________________________

4.  In paragraph #4, did the writer include 4 details about one of the other categories (Friends/Family; favorites; Hobbies/Interests)? YES__________NO____________

Write the details here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________

4. ___________________________________________________________

Category of Paragraph #4 ______________________________________________

5.  Are punctuation and capitalization used correctly?  YES_______  NO__________

List the things the writer needs to fix here:

1. ___________________________________________________________

2. ___________________________________________________________

3. ___________________________________________________________


4. ___________________________________________________________

WRITING A BIOGRAPHICAL SKETCH:

SCORE SHEET
NAME_____________________________

TOTAL SCORE_____

FOCUSED CORRECTION AREAS: (Self-edited, peer edited, teacher corrected)

1. 5 Paragraphs including introduction/personal data, 

family/friends/life events, hobbies/interests, favorites 

and a closure (40 pts.) 

















SCORE________

2. 4 details for each paragraph   (40 pts.)














SCORE________

3. Capital letters and end punctuation (20 pts)

(5 points for each of the first four errors)



SCORE________

TEACHER COMMENTS:

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________

The Industrial Revolution

Children living in Connecticut and New England are close to the origins of the American industrial revolution. Within easy reach are numerous industrial sites on streams, rivers and in valleys, particularly in the region of Connecticut covered by the Quinebaug and Shetucket Heritage Valley Corridor. 

After the American Revolution, it was realized that the nation’s developing economy had to become independent of the British Empire. In 1787, Tench Coxe (1755-1824) founded the Pennsylvania Society for the Encouragement of Manufactures and Useful Arts. Coxe was highly aware of the new manufacturing technology in England, where waterpower was driving large factories to automatically spin and weave cotton into thread and cloth.

In 1733, John Kaye, a handloom weaver, had developed the flying shuttle, which tripled production. In 1738, John Wyatt and Lewis Paul introduced automatic rollers for spinning thread, also increasing production. In 1767, John Hargreaves developed the spinning jenny, which used wheels to provide a semi-automatic thread spinning action. In 1769, Richard Arkwright developed a fully automatic machine to spin thread. Arkwright’s water frame utilized waterpower. In 1779, Samuel Crompton developed the spinning mule, which spun a more robust yarn for the warp in weaving. Skilled spinners were thrown out of work and replaced by unskilled operatives. Arkwright developed a mill village at Cromford in Derbyshire, described as his personal kingdom where he controlled every aspect of his workers’ lives. The industrial revolution had begun. But Britain closely guarded its industrial secrets. 

Industrial espionage eventually brought the new technology to the newly independent American colonies. Thomas Jefferson had hoped that manufacturing would remain in Europe, and the United States would develop into an agrarian republic. But Alexander Hamilton and Tench Coxe realized the importance of mechanized manufacturing and its importance to the infant economy. The Congregational-Puritan-Quaker religious culture generated in New England proved to be an ideal breeding ground for promoting manufacturing. A Rhode Island Quaker, Moses Brown, a wealthy retired merchant, believed that manufacturing would cure poverty and unemployment. Brown brought all the available American spinning jennies and non-working copies of water frames under one roof, in a Pawtucket clothier’s mill -- but Brown’s engineer, Oziel Wilkinson, was unable to duplicate the English technology. Brown set up his son-in-laws, William Almy and Smith Brown, in a merchant-manufacturing enterprise known as Almy & Brown. Yarn and cloth were manufactured, but the motive-power was provided by muscle power.

Samuel Slater (1768-1835) answered Brown’s call for Arkwright’s automatic spinning technology. Slater had trained in Derbyshire with Richard Arkwright’s partner, Jedidiah Strutt, and by 1789 had become one of England’s most knowledgable and skilled mechanics. Slater sailed for the United States in 1789. He arrived in Pawtucket in early 1790, and three months later had modified Almy and Brown’s machinery into working water frames. Slater became a partner, and the industrial revolution had arrived in the United States.

The cotton mill in Pawtucket needed unskilled labor. Children were employed because of their size. They were able to get behind and beneath machinery, and they possessed a youthful manual dexterity, and were able to easily and quickly replace the doffs and fix broken threads. Ten-year-old Smith Wilkinson, the son of Moses Brown’s chief mechanic, Oziel Wilkinson, worked in the Pawtucket mill, and would become Samuel Slater’s brother-in-law. Smith Wilkinson would introduce the industrial revolution to Connecticut in 1806, when he built the state’s first mill on the Quinebaug River in Northeast Connecticut in the town of Pomfret.

The automation of cotton thread spinning and the later introduction of power weaving, revolutionized American society. The towns along the Quinebaug valley witnessed the early impact of the industrial revolution. The industry had grown in Rhode Island and quickly spread to northeast Connecticut with its abundant potential waterpower sites. Mill ponds were created by the damming of streams.   Mills were built, worker housing was built, and services followed. Within a few years, numerous mill villages had sprung up in the Quinebaug River Valley. Urbanization and industrialization transformed the New England landscape. Workers had to adapt to the rhythms of the clock and the orders of the overseer, where once they had reacted and worked with the rhythm of the seasons, with the sunrise and the sunset. The industrial revolution was also a cultural, social and economic revolution. 

The best overall guide to New England’s industrial revolution is Steve Dunwell’s Run of the Mill (Boston, Mass., 1978), a publication which provides clear graphics and which can easily be utilized for class groups. Also refer to Mills and Meadows: A Pictorial History of Northeast Connecticut (Virginia Beach, VA., 1991) by Bruce Stave and Michelle Palmer, for some excellent historic images of the region during industrialization.                                    --Thomas R. Beardsley

Tom Beardsley Video Presentation:

Immigration, Industrial Revolution, 19th Century Life
Objectives:
• To give students a visual presentation of 19th century mill town 


   architecture, 19th century life, and immigration.

• To hone note taking skills

Process:

Using the note taking worksheet, have students watch Tom Beardsley’s video slide show about 19th century mill town life and immigration.  Go over the four categories on the note taking sheet before showing the video.  Have students try to take note of 3-4 items in each of the four categories.

FOLLOW-UP:
This would be a fine place to insert any lessons you might have on simple machines, as the water-driven pulleys and gears of the mills were central to their success.  We have not included such lessons here as most teachers have access to such curricula already.  However we do offer the following arts-related extensions:

• Sound Compositions:  Students compose “sound rounds” using body percussion and/or found objects to create sounds of the mill and the community around it.

• Human Mills:  Using their bodies, students recreate the workings of the various kinds of mills mentioned in “Water Over the Dam” in a small group exercise.

• Water Wheel:  Instructions are included for making a small water-driven wheel helping students get a better visual and tactile understanding of waterpower.

• “The Airline Route”:  While this song is about a very posh passenger train, the importance of train transportation of goods in the mid to late 19th century cannot be overemphasized.  Interested students could research which trains 
came through your towns.  They may even be able to track down original timetables and advertisements through their libraries or historical society.

•Heritage Corridor Songs Relevant to this Unit: “Water Over the Dam”,  “How Did They Make That Shirt?”, “William Barrows”, “Windham Factory Girl”, “Dread of the Thread”

Note Taking Worksheet 

For Mr. Tom Beardsley’s Video Presentation
Name_________________________


Immigration:
1_________________________________________________________

2_________________________________________________________

3_________________________________________________________

4________________________________________________________

Mills and Mansions (worker housing vs. owner’s housing)
1_________________________________________________________

2_________________________________________________________

3_________________________________________________________

4_________________________________________________________

Mill Architecture:

1_________________________________________________________

2_________________________________________________________

3_________________________________________________________

4_________________________________________________________

Nineteenth Century Life:
1_________________________________________________________

2_________________________________________________________

3_________________________________________________________

4_________________________________________________________

Sound Compositions

 Objective: 

• To explore ways of recreating the industrial sounds of the mills

• Explore concept of steady beat vs. rhythm-of-the-words

• Improvisation

• Notation of finished piece

• Performance/listening skills

PROCESS:

1) Teach the sample Sound Composition from the appendix of this guide.

2) Have students brainstorm a list of sounds that might be found in the mill where Rebecca Putney works in Bobbin Girl.  These can be the words for the sounds (clatter,  clank, spin, cough, wheeze, etc.) or can be made-up onomatapoetic sounds (whoosh, brrrrrrr, chhhh, etc.) 

3) Working in groups of 4-6 students, have students compose 2 or 4 bar phrases of 3 or 4 beats each (this is up to the teacher to decide depending on curricular needs) which use some of the sounds/words/phrases  from the brainstormed list or new ones they  come up with.  Depending on student familiarity with rhythm patterns, the teacher can either let the students compose the pattern or choose from a set of patterns provided by the teacher (samples at the end of this lesson.)  Each pattern should have the same total number of beats.  

4) Have students write out their patterns with the correspoding words.

5) After practicing the patterns in their groups, students can decide on the form their piece will take (EX: first time through, hear each individual pattern; second time through, perform as a round; third time through perform with percussion only, third time through, perform all four parts simultaneously.)

6) Discuss the performances as a class with statements about what worked well, and what might make it even better.

Ali Baba and the Forty Thieves

                                 ____          ______


A – li   Ba-ba and the For – ty  Thieves!

1. Students learn the chant as written above.

2. Students say the chant while keeping a steady beat on their laps with their hands.

3. A leader is chosen.  His/her job is to move the steady beat to a different part of the body.  But the audience doesn’t change until the leader has completed one round of the new motion (tapping on the head, on the shoulders, etc.)  With each new repetition of the change, the leader moves the beat to a new location or new motion, which keeps the steady beat, while the on-lookers change to the motion, which the leader just completed.  In this way, the leader and the on-lookers are always doing different motions from each other.  The leader is always presenting a new motion while on-lookers are doing the motion, which the leader just completed.  

4. Now, change the chant to the following one, which includes the major rivers of Eastern Connecticut:




_____     
     _____
____
     _______
        ____



Na – tchaug, Qui – ne – baug, Wil – li – man – tic, Thames, She – tuc – ket

5. After playing the game for awhile, show the students a map of these rivers and discuss the idea of watershed.  Which way do the rivers flow?  Why?

Making Human “Mills”

Objectives:

• Foster skills of cooperative learning

• Students will illustrate that they understand the basic workings of a mill:  


how the water turns a wheel which creates power. 

• Students will show with their bodies how the water power is transferred to the machinery that does the various kinds of work. (grinding, sawing, weaving, etc.)

Process:


• Introduce students to the song, “Water Over the Dam”.  Either teach it as written or have students write their own verses for it describing several kinds of mills found locally and the work they do/did.

• Divide the class into five groups.  Each group will be responsible for creating one of the following human mills: grist mill, sawmill, weaving mill, spinning mill, carding mill.  Assign a mill to each group.  If students have written verses about different mills, include them instead or in addition.

• The task is as follows:  Each group must use only their bodies (hands, arms, legs, etc.) to show how their assigned mill works.  They must include:



- a water wheel



-show how the water turns the wheel



-show how the turning wheel transfers power to axles, pulleys, belts 

and/or gears, which in turn...



-transfers power to the machinery which does the  work of the mill.  



-all students in the groups must participate to make it work.

In other words, someone must be the wheel, another the water, another one or two people act as the machinery that transfers the power, and another one or two people act as the loom, saw, gristmill, etc.
• Give students about ten minutes in their groups to come up with their mill.  Then each group demonstrates their “mill” to the class.  The class will determine if all the necessary pieces can be discerned.  If suggestions for improvement on the machine are given then a revised demonstration could be presented.

• Notice the variations in mill wheels among the groups, how the water turns the wheels and how the power is transferred.  A short discussion of inventions and how different minds come up with different solutions to the same problem could be undertaken.

• If you have access to Orff xylophones, metallophones and percussion instruments, your students can learn the accompaniment for “Water Over the Dam” as it is written and played on the “Songs of the Heritage Corridor” CD.

Importance of Water Power

The topography and geography of Eastern Connecticut and its fast running rivers flowing down small valleys provided ideal sites or “water privileges” where entrepreneurs and investors could finance the building of cotton and woolen mills. The water power provided by natural waterfalls was quickly adapted to drive the water wheels of textile mills, which in turn, drove the mills’ looms and spinning machines. Water, or mill, privileges allowed the owner to control the available water power and to flood adjacent land to provide a mill pond or reservoir to provide a constant flow of water. The importance of mill privileges was recognized in the Civil War in Connecticut in 1863 when the General Assembly introduced a flowage bill which enabled mill investors to take, by eminent domain if necessary, suitable water power sites from private land owners to develop the state’s cotton and wool industries in order to help the War effort.

The most attractive sites for investors were those that could be quickly adapted for motive power with the minimum of investment in dams and waterworks. The early 19th century spinning mills needed a minimum of 40 horsepower, and the best natural sites were those where a small stream emptied a large pond over a steep waterfall. This was relatively easy to dam, and the waterfall provided the power to drive the wheel. When sites were not easily adaptable, massive engineering projects built large dams, mills, races and ponds. Maximum available power is equal to the flow rate multiplied by the height of the fall. The water was taken from the pond by a headrace to a small canal, to the water wheel and a tail race took the used water back to the stream below the dam.

The best sites were located in the unsettled wilderness, and Eastern Connecticut in colonial times was defined by a 19th century historian, Ellen Larned, as a howling wilderness. The natural waterpower sites became responsible for this wilderness to be transformed into sophisticated urban/industrial complexes. By the late 19th century the water wheels were replaced by water turbines, and the introduction of steam power allowed mills to be built away from natural water power sites. But by that time, Connecticut’s textile industries were beginning torelocate to the southern states.              ---©   Thomas R. Beardsley, 1999
Making a Water Wheel

(Adapted from the “Farm to Factory: Lowell Industrial Learning Experience”  curriculum guide published by the Lowell National Historical Park and Tsongas Industrial History Center, July 1993)
Materials:


• 2 Spools or magic marker tops
• Scissors

• aluminum pie plate
• Piece of string

• small stone or weight
• compass

• pencil (5 inches or longer with ridges)

STEP ONE:  Make Your Pattern
Use a pencil and clean sheet of paper to draw a pattern like the one shown on the next page.  The circle should be 3-1/2 inches in diameter.  Use a compass to draw the circle, or trace the mouth of a round container of the right size.

STEP TWO:  Using your Pattern

• Trace the pattern onto the center of the pie plate

• Cut out the outer circle along the solid lines.  Cut along the radii up the center 


circle.

• Bend the cut part back less than half way to make the blades of the wheel (fig.  2).

STEP THREE:  Assembling the pieces

• Push the pencil through the center of the water wheel to make the shaft.

• Tie a piece of string to a small stone or weight.  Tie the other end to the 

     shaft.

• Put each end of the shaft into a spool or magic marker cap.

STEP FOUR:  Testing out your water wheel
• Turn on the faucet so there is only a thin stream of water.

• Holding the wheel by the spools, place the wheel under the water.

• Try increasing and decreasing the water pressure by turning the water on even more or less.

• Try bringing the wheel closer to and farther away from the faucet.

STEP FIVE: Discussion

• What happens to the water wheel?  

• What happens to the string?

• What happens to the stone?

• When does the water wheel turn slowest? Fastest?

